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Abstract

This study applies wocial copatal theory, motivation thoory, omd systems theories o examine the mole of e
leaming envwironment and mativetion in bsaming o encowrnge self-regulotion in leaning especially effort
:r\eg'ul:u:u Thiz sty examines the relationship ameae leeming envirommen (Le., student cahesivenss, wacher
s, invalvemesm, hiu:::tig;nriﬂm.'.: cariemutntian, cooperationn, and squity), lesming motivation (e, leaming
seal crentation, sk vilue, and selfefficacy). aml sell-negpulabed baning in ofort regidaticm, This study alsa
cxgnuines e mediating role of leaming motivation on relation betaesn leanuing envirommend and selfnepulation
i beasiing clfon, Repomdaits wene 307 stsdeots of wndergrnduats rrugrwnl.ﬂ business, munogsmenl, asl
econreics in Yompakern end Hondung, Indanesis. Selfrepon mistinnnnires wese admisisiened 1o respondents
during their reguler class pofE) Results revealed that students” perception of leaming enviranment an all
dimensicas were signeficimtly relsted to fearmimy motovaieon and selfregulation in offod regulnon Stdenis
pereapiion of lonmmg enviresmesd cspocinlly sk Lﬂ'i.rnh]til.'nﬂn'lurucmn was signibicanily miflumced oa theee
dimersions of leaming motivation, The cesult of this stedy 2lee indic@ld that leaming poal orientation and
self-cfficacy ere the mediating varf@les in the relionship model. Thess resulis supporied many of e
hypoibesized relationships. Further explanations are disousesd  reganding both the expecied smd snexpecex)
flitaalis o

Keywords: lennving envirenmenl, leanving poal aremnbon, sk valie, sel-eficacy, selepilation in e
regzulabion

1. Dtreduc tiam

Chver thi years research has consistently shown that she quality of the chssaam envianment iz schools is an
iporant debermingnt i snsdent leaming Sindents will leams beter when they perceive the enviroansa o
pusitive wiy, In peneral, o positve perceplion of the classreom environmen! can improve shudonds’ laming
mativetion. Urdas ond Schoen @ er (20000 sates that in order to eneourge students’ leaming motivation
meeded abtention o the essential charactenstics of e claxroom leming enviranmenl fhat may affect sudests’
learmnizg motivation.

Importance of benving modivation has been widely known, Besides believed w0 be the prjm’i:mr.-m.m. %) stz
learnimg, medivation & ake a foroe o shafy, ax the centrl i scudent leoming, and as the most powerfisl
dletenminasts of shulenls’ swecess m o school. Besearch om students’ motivation is emporianl becasse mdivation
significantly infuences leamning n echool, In sddition, the motivaton has been idendifisd a5 ome imgoriam
predictor of lamning. Motivaticn i leaming s & consisbeat vanable, Furthermorn:, sudoms’ lenming medivation
amdl sef-regularion are also imepostant for sudenis’ academic success (Zimmormean, 20060 Lichringer & BEaplan,
20L5). Medivation 1= knoswn as @ lackor close fa paml charmactenstics such as persanality. However Urdan and
Scheenfelder (206D showed that the lcanving modivation 5 maltiply detemined and reflecr the complex
m'n:rim ol a numbser of persomal snd situational facsors

Awcardimg ta prestows researchers, sel Bregulation pewerfully inflomees academic achwvemend (Fimrich & Dy
Ginood, 1590 Zimmeran, 1900 Clearly & Zimmennan, 2004). Fusthermaone, one of the of sel Fregalation prffEy

is goal setting amd sirafesic procesies thal = affecied of motivational cosstruct such os selfefficocy, ol
anematicn, sk value, and comrol Belefs (Deen el al, 2002 Zimmmeonen (199405 staeed thet classromms’
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chamackeristic plays an imporant rale i cltsimg self-regulated leaming: Leamieg m the clasirmam @
influgnce she medrvadional geals that 15 wsed by stedents in leomime such o selfrepelbed leaning | Ames, 1992
Michr & Midghey, 1991 )

Fumhenmore, Shmacrman { Z008) @need that the influence of @c fBoiors drvisg and inlabining cliss n ssdems
selfereguled leammg = omportam amd should be studesd further. According %0 Schamk and Zimane mman (20007],
atedenis’ social environmend can influence the affective domain amd reviews their behaviors. Teachers are an
interrel componert o the classsopm envinstimenl can inspre stodemts b ereate 3 favorgble classraom
enviranment thal siwcents can feel more persopally efficacions and motivassd, 5o they will work bard o be
successiul This shedy ook up sugeestion foom Smnmenman (200H) by nvestigating pevchosocial aspects of
leamning emvizonments and their influence on stwdents’ development of mozivation and selfrepntated in learming.

This sudy aims to provide information to the edecati@ractitioners and policymakers about what factors are
ere iy o leaming esvironinent that can encowrages studend metivation and seif-repulation o leaming. The
informaotion can alse be wsed foo teachess in dinecting end focusing the classmom em‘imumn in trying to
increase motivation ond sell-regulatory L-:u:nn:-iLml.c;gius moccwsary lor success, Based on soecial cogmative
leemning theary from Albert Bandura fBarming is the reselts af persosal, envirarmenal, and behavicral fctors.
Tlie present siudy exphore se@ul dimeisions of e dleeoomn leaming soyiomoment, s hiding siadeis
cohegivenses, tencher sugpon, meslvement, investigation, mek onsmofion mﬁmﬂm. pnd eguity that is
sugpested by Yelavuhom and Aldrigs (2003 Personnl factors that is exploned in this study are self-elfica
learmine goal nril.'u!aBn, and sk vabue

This sty extirmnes ey elencs regandizg haw |J|:rr|-c||:-ﬂ1s nf the lezming envimnment can erhance or undenmme
scafemix metivation, This stody abso eamncs eardisal perspoctives on loaming mativation, sy
achievement pral theory, secial copmitive theery, amd self<letermization theery, Previous research suggested s
relaions amosg leaming envisomment with seif-repulated leaming are affocied by leaming motivetion (KER e
& Kareshii, 20000 In other wonds, s suly also exammes leaming mobvation as mediating varighle on the
relationship betwvesn |earning enviranment ond self-regulated leamming especially effon reg.nlul.i.nnn

Previcus resesrch stnles that the factors affecting st repulaled eaming is self-edficacy m;.. Sehamk, 1985,
Pintrich & Dre Ciroed, 19940; Pintnich & Cascia, 1561, goal onertation {e.g., Michalls, 1984 Pintzich & D Groat,
1560 Pinarich & Giarcia, FS91: Ames, 1982 'rir.'h. 198095, and task value (eg., Eocles & Wigfield, 2000},
hLWlﬂ. i Schunk and Zimmemmm {1975 goal oricmatiem and aclf-cMicey is fhe meiating variobles. S
affect the relatiorship betwesn perceived leaming §ronment and self-repulmed leaming. Therefore, whe
refonship berween perceived bearming environment, posl onentation, self-efficacy, and sel Fregalated Tearning
ix mal & sumple one, bul il myolves dmecd and indirecd effecs and reltions. Howeyer, | have chosen siruciural
sequotion madshing o sbudy myolwd cousl nelsons.

I Literwtwre Review wnd Hypoihesiz Development
2 Lavrning Eguinrirasa i

What hagppens inothe classroem auch s the namre of the teacking and leaming asd istersction expenenced
stmdents will hove an mpect on the resulis schbeved. Altlwaph the leoming exvironment is @ suhtbe concept, bt
soine meues related 1o othe schievement of such sssessinent and examinntion stodensts can affect students' leaming.
Enviremment snd inderaction betweon mdividunla that caast in the cnviroammen are poserful detenmimants of she
individual behavics, Ta sueh environmends besides there are persaal relstionships. there is sleo o besiness for
their persemal development and sy=temn mama gement.

Persomal relatonships focws om llue type and strength of relationships betweon imdividual and environmen,
Personal develogument emphasioss an sel-developmenl end sellenbancement. System mamgemend evalusbes
amkl hobd comimal af, amd responaing 1@ champe, This abady ues multiple dmensions al loening mﬁnmml Ik
i rescarch Velavutham and Aldrige (303 namely studerd cohsiveness, deacher suppor, involvement,
investigation, ek onentmion, cooperatinn@i@d equiny. Previous research shows that students who penceive
teachers o5 on offirmadion of the leaming peals are mone likely to use selfremiatory sreteres in lemieg
{Lmadan & Subosenfehder, 2H6E]

According o Byam, Pmirich, and Midgley (20001, stelens do nit learn on their owm, st reguimes the presence
of peers and teachers. Teachers help o condition Be classoom secial envirpement by creating morms and
regilations for students’ social behoviar m the chsson and provids esphicit messages about the inferaction
with collesgues. Type assignment given by the teacher also ean enconrage o dissunde cooperation ond sharing
capahilities. In additicn, the cxpagement, the willimgness of stsdents to perfomn taske the wrps to seek a vansty
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af things unknean, amd et the same remment ds also o cosdition of leamimg eneiromment reated by shadents
kel teachers.

Accarding v Young (2005}, learzing envircmmest can affect selfeorepuloed beaming and Learning mififffation.
Resnhts ol previces suliss have consisiently shown thal the lcarmang enviroment affect sdems’ aepdemic
selfceffivacy and dudems’ sell-elioacy heliefs n soademic perfommance mmd alTec the improvement of leming
cavironment mod students’ achievemend (Velaywtham & Aldnpge, 2003 Dorman and Fraser (2008) siated (i
mpreaemmend of the clasiroem leamieg environmend has the potential o mmgrase stedents’ ouboomes. Shwlents
will learn better when they penceives thad sheir classroom environment positively. Patrick and Fyas ( 20073 founsd
that the clessroom lmming envicommend is an overarching consinect that = compnsed of different, bed relased
dimensions, Undaa ond Schoenfelder (20HG) sises that key characteristics of olssreom bearming environmsem
will escoumge students” motivation, (17

Eftect of paychasocial aspecis of i clossrooin keoming cnvinonment | Such &8 peachss support, siidem
oohegiveness, E:lm]!-'ﬂ'nent..-ﬂﬁ.nﬁ:m, tnsk erientation, cooperaticn, and equeity) in the motivation  that
incluides studends’ academic selfeeficacy, sk value, and leaming goal ericntstion woukl bave some mmplications
for studems cubcomes [Aldnge, Afar, & Froeer, 2030 Therelore, the mflumce of psychasecizl lmming
cnvironimnenl on siedents’ keamiing goal offentation, ek vales, el self-regelobon soill feguines il ressach
Rarsd oo the socinl mgni.li'l.nmrg.l. relesant aepect of the leaming enviroomess can affect baotly soodend
mtivetion ond sl ~@Elation. Based on thes: discussions, the study predicis thad all dimensions of the leaming
emviranment woukl have a pu-:h:iv: carrelation and mfluence on studesds’ leamming mativition and stadends’
self-regulstiion in clfmt repulahon

2.3 Mutientien in Lewraiag

The bigges challznge of teachers a1 the beginning of this contery is bo a:'.-'ini: 0 beamving envisos ment thad
encaumages sudents’ motivation to leam, Metivation {s part of a complex in bamas psychalogy an@behaviar that
affect how individuale ehnss foinvest the time, bow much energy is ased to perform o specific sk, ow they
itink amd feel (vis duties, gnd ho long they perform thelr dugies (Ungan & Schosifeider, 2006), More recendly,
ey stndies wwe aecisl-cenitive [::-.rsln'lim: in exammining dhie motivation {Dweck. & Leggen, 19885 Boased on
the paspective, the motivation areses from the meaction betwees individusk within the secial contexd of the
sicheal and classream,

Ehcre are several thearetical perspectives that wse classromm effects on studen@@ motnatian, namely e
wchicvemenl goul thevry, seli=deicomination thewmy ol susial cognitive theory, Aclievensni gaals ilsory
indid@es that the quality of @udests’ modivation in the chissmom depends on the cliss simaian PAmes, 1992
Setf-determination theory indicates that siedents hove three bagic noeds ilems, nomely nesd for competend for
mutpnomy, and relatedness for which can be fousd in the clasqoom (Bect & Ryan, 9850 Meanwiile, socml
sogmitrve thoory sugprted that aslontz’ bolicks shoul the ikalihood of fheir sueostes = doturmaned o speslic
ftusks, their competenos, and wishes that the resuls can be achieved related $o b participation 'u given lask
which will incresse the desize 10 be bound by the 1ask (Pajares, 19%6) The iwe@Bheones cmphasize he
imporance of apprapeiately callenging acodemic work for studenis and stressed the imponiance of o sense of
awnerchip over the leamimg process (Uindan & Schoefielder, 20060, AMesnwhile, Young (2005) states thot the
commiive evahabon theary also explains effect of leaming enviromment oo learning motivation. ‘nritn'n
cualation theory bests the perceived competency (selfefficacyy and sk value affects the motivation, Cognitive
evalmbivn thaary 13 seb-theary ol seli=letenmimstion theory n which o eppEtive eovirmment will encournge
ihe emergence of infrissic motivation. This will encoeage the sudems’ selfromilated leaming

Previcds reseorch has proved that motivated sbudends are the key to learning (Pajenes, 20800 ; 20005 Meanwhibe,
to dmprove e acelemic achievement shudents st incrsase clss atendasce, participaiion m class achvities,
ectively asking guostions end express their opinions, participabe iz Ir::m'n graups, and imcrease arming howrs
Rasults of proviows sudivs have also suggesied thad stedenis' metivation plays an impertant rale in the process af
conceptual chenge, cntical thinking, leaming strotegies, and lesming schievement (Ghawn, Teasoohehim, &
Baickinan, 2007y Acconfing o Zimmennan (2002), there are thres compdnis of the motivation that was
consigently phserved and closely associnted with eaming (e, lmming goal onentation, usk value, and
EBirciticacy). Welvputham nnd Akdripe (2003) that exammes the infhience ol mativaticaal consraet {leaming
gral onemation, lask sahie, and academic self-cfficacy) om studonts’ self-regulation states that there s o
madivational effect of these constructs in stulents' self-repulassd kamming . Based on e theoretical and research
ground discussed, this research envisaged that studems’ motivadional beliefs in learning would hove o positive
correlption anid infleence on studests’ self-repulation in learming.
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2.11 Leamdmg CGioal Criemtation

Oine of iHgfost imponnn theorics 10 explain the stwdents' leaming motivation is achicvement poal theory, which
ancludes leaming poal crentation =il perfonmance gonl orisnation (Ames, 1992), Leaming goal orientztion
includies the sudems’ poal i developing commpetence and foosing on leaming, undersiand ing, and perfomming
tasks, Perfrmance gonl orentntion indicades he purpose of demensrating competence and masaging the
impressions. of oihers. Ames and Archer {1988 foend that maotivetion madel of high achizv ement studenis ealled
the perceivid pead srienlstion cas mobivate shodents o sebfregulation, longsderm meelvement o inlerest
lewming,

Lexming goal srientation indicales a desire 1o achiove resslts in secondonce with he n.tl process af leaning,
such s feel satisficd and have the competence aor the true intelleciusl n'lupm.'nL Leeming goal orientation
aasociped with persisence and swategics used in the leoming process, Leaming gosl orientation 5 pesociassd
with persisience when eneounienng difficahics md obstachs, the desre n’:r' 4 variety of srnegies w sohe
problems and snjoy the challenge (Eppler & Horje, 19%7). The underlying leoming goal erisntation is the belief
flal the cfbort 15 umg,' e b sweoessiel and be able o improve. Schioay, Hom, Thomdife-{hrid, and Brming
{19595) found that students with a srcofffifersing goal cnentatics will perform better than students with weak
lswrniog gl Grfentation. Based oo i fesilis of previoos studies, stodéens’ leambag o) onldimnion will offes
poesitive leaming cubeomes, inelsding sudents’ achisvement {Kagplan & bMache 19660 1007,

Meanwhile, performasce geal erientation is characterized by a desine o elicit geod judoment and aveid neaatve
evaluabicn. [t shows ey election o e easier fisk st can gearmmes sucess, peseverancs is low, and she
detenorating performancos when facing obstecles, increased ansiety on performance, and aveidance of duty.
Avgardimy to Kaplon ancl Machr (2007, m many coscs, when stedents are less sompetent and do ml perfonm
r.-.I:TL-L'IJl.'El].'. il can mberfore with the performance poal nnestation. Undare ond Scheendielder (20060 comeboded 15t
the perfomeanss goal oricsdation has Wt-:amial tor redce both shslents modiva tom amd achisvemsat,

Lesrning goal orientation was linked o the wse of lesmning srategics, higher self-cfficacy, and Bigher level af
performeanes - (Fimnck & Garcla, 190000 Fembermore, sivdemis’ seli-regulacion . and glilﬂ.ll'lﬁﬂﬂl‘lﬂll_ are
interwgvea constructs thas influence stsdent leemning {Walters, Yo, Pinrich, 19906, Leaming gaal arematan i
alse am imporant personatity prodictor of selfoeulated haming (Vasdewalle, 20000 Endividusls with learming
peal srientabon fend b focws on eb-marovement '.w-z:tpl.-um their leaming,

Kaplam ond Muehs (2007 also proved that leaming geal oremation i a key predicios af the students' motivased
behovior, Leaming poal mismlabion mpesents & sncem with develoging competenss omll shills, Leaming gl
anentetion alio increases lesming fmee sudenn, e desive of stdents facing difficalfies, and  studens’
cngagement i leamning, Wighield ond Cowbria (2010) reviewed the poal orenmntion concleded that she
medivalian theorists agree leaming goal arestabaon benefils o0 shedents amd  recommends thal learmme poal
argndetion is focused an shool, Basal on theoreticol and empirical mssarch evidenss, lrarming poal srientstion
can be asanmed a5 o key component m oo student’s learming mobvoten [ Velayuthem, Aldnge, & Frser, 2002).
Based o these discussions, this sody predics that Teaming geal arientation wogld Bave a positive comelation
wanl influence on sudents’ self regulation in leamnizg.

4.1.2 Task Valne

Task valug 13 3 ahedents’ porceptiom of & vnlushle or wsehul of cowrnes |Lyoch, 2010, Tunu]u: 1z dcfmed o sn
inzemtive: o be bonnd moacademic activities that include the percsived imporance, usefidness, and inberes
f'i'u"igﬁﬂ:l& Feeles, 1992 Defimbion of fask value was based an the quality of the dilfcrent tasks and how the
cuality alfects the dewine of students 1o perborm tasks, Tosk valee also o percerosd vadoe in a particaler @k
iPmirich & Garcin, 1991 b Avedemac sk valug belists ong integrnl @limsens thot make wp atudends’ motivation bo
lesrn | Finarich & De Groga, 19900, Task value consinict 5 caginated from expectancy value teory {Minnaen,
1564, Expecniney value theory emphosines. e fundamental role of task value o the saides” expectation af
success, achicvement-related choooes, and academic perfirmance (Eocles & Wighiehd, 2002), Task walue is
wharacterived ax persomal chamcemistics based on expeciimey-virlue maabivatian misdel (Wigfield, 1595%4). T,
Chin and Shich (2005) siated thad the @sk valoe also offects swdenis' sitilede foward  bearmang anx
aceomplishiment of ackievement

Perception of the task vahie and selfefficacy nre usonlly positively cormelaied end ane effective predictors of
wcnibemic sutcomees (Bong, 20k Previous ressarch sugpests that sk and is sirengly associated with sdens'
self-reguletory strategics (Pinrich & De Groot, |90 Wolters of ol 1996 Stadens who convinced t3a1 she
lepming aclivilbes is imposianl, appealing, and useefisl temd 4o be more engaged cogmitively b leamn, pul in greaer
cffort, and more persisient in comedeting the fask of learming (Wolers & Rosenthal, 20060, Schunk &
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Limmerman, WHIT). Pajuares amd Valiznte (20015 staled tut task valse along with selfeMicacy, achievement
grals, soademic self-moncoept, and academic perbormance s postively associated with selfregulated leaming
siategy. Based on these discussinas, this sy i:ll'l?ﬂ ic1s thag the wmsk snbue would have o posicyve correlation and
inflaence on smdass' self regelation s leaming.

2.13 ReltEfTcacy

Reesmarch that examines the role of metivation in selfneguf 1 leamming fo noe selfeflicacy is wed o predict the
behavior of these leaming (Usher & Pajarcs, 20081 Self-cficay is define] & sudonts’ beliefs abow
competencies b perform lasks (Zusbe, Finrich, & Coppala, 200% b Bocial cognitive theary states that in the
ahacnce of an individual's Belief that they were shle 10 ochieve the expected resulbts, they only have litle
incentive o work. Because self-eflicacy = o prvotal consbnect that can affect stedents’ engagemend in leaming, so
many sudies that use it as o motivational conswect, Seli-eifivecy was found bo nffeet the performence during the
learning teak (Shell & Hismen, 2008 )

Accarding Ferlo, voleke - and Schayton (2000, seif-ffacy for seif-repulaed feaming shows  siudews
seli-perceived copabilay i comying cet the sellregpulate d leanving strateges. Self-efficoey s derived from social
cagmbve theery md umportant i learming achievement [Pajares, 19965 Acconfing te el copmbyee theary,
stedents are encournged 1o leam -.'n they betieyve they ane capable of prodwong the desited metcomes (Bandor,
19a), Ddlvidusls with higher eaming goal otdmebon v gencsad, bave higher self~llicecy = e 0
maivede mdividuals (Dweck & Legpedt. 1968). Self-eflicacy is namlly deseribed nag a special iask snd an
impomant prosess in selCregulnotion (Woliers & Pistrich, 194905),
Sebf-efficacy bas heen geting a kot of amention in edocational re@ch nnd inshowing its influence on sudems’
poademic achievemem. Previows resarch consemeus visw is tat these = 8 positive relatioeship bebween
_:lus' selFefficocy heliefs ond their selregulation in leoming (&g, Zimmerman, 2000, Swngur, 2007,
Snudents wha have high self-efficacy typically wark hanler, often evaluste progres: achffeed. and engaged in
self-regulstory striepies et encournge Husir swcoess in sehool. Comversely, individuals with low self-effieacy
belbets perd o show maore acadeinic malsdaptive behaviordgech as teaving anxicy, guickty sumendened when
confronted widh difficelbics, and less isteresed in coming to scheol snd on schievement (Ugher & Pojares, 2008 )
Previcws research supgesis thal selb-eficacy amecmted with schievement ol engagement i activities (Pajares,
Brtreer, & Valiomte, 2000; Kupermimtz, 20025 Eflicecos lemmens fend to b2 mare willisg s be bound i duty
(Fajames & Millen, P4 sd challenge goals, and momtanes @ sbong commubnesd io achigye thess poals
{Bemacki, Mokes-Malach, & Aleven, 20 53, Self-efficacy beliefs sre s motivatiomal constrer that arise from the
learnieg process (1)
According Pajares (20021, seli-efficacy 5 closely linked o the soodems’ selfregulaed leaming. Marphy and
Aldexaader (2000 ) state that selfeflicacy consstestly were the comstmects af mativation and shaw cooffffration
ar sasgement of the individusl’s whchiby 1o parkorm the ek, Besults of previeus stulivs alae u'hl:-'-l-nl pﬂu'll."rl.'u
rebationship between self-efficacy belefs and academic performance and persistence of Wk (Zimmermar,
Bandura, Magtinez-Pons, 19520 Schi-efficacy is an imporont predicios for successfol use of seli-repulasesd
leemizg M1l and strategies (Faclelmeln, Cokirogla, & Sunger, 2003 ). Based on these discussions, this stafy
predicts self-efficacy in leaming woukl heve o pesitive cornelatios and infliesss on coudents’ self regnlation
in leaming.
2.3 SelfReprelation
Eccles and Wiglheld {2001 ) define sul.f-rngl.ntl letrning as i activity of the ndividunl m the lesming process
i cognitive, motivational, and behavioral, Sellregulatioe =5 an mdividml’s shility & conizel asd regulsie she
achdivemint of ehjectves Solf-rogulidiom i lomimgs 9 alse en importan) ool of the schoalng proces amf a8
a key determinand of students’ academic ochievemem. Successful lesmers can orgamize their work, set poals,
seek pssistnnee when needed, monnge time, omd use the work  sraegies effectively (Zimmenan &
WlartineesFon=, 1958; fimmenman & Bancurn, 9% Zimmenman, 20000, Selfrepslation is o imdency o
m’:ll.-:lm Ty amld efforts lorwsird the achaevemenl of gpoals,
EelFrepgulated leaming i5 the ahility %0 understand and vontrol e leaming envmonmuent {Schovs, Crippen, &
Hartley, 20060 To doso, mdividuals shoold el goals, choose o strotery a2t belps achieve geals, mplement the
pesgy, and neonvitor progress towands the geals (Schamk, 1%90], (13)
SelFrepulatad learming is also an rive process in which people leam throwgh monilering, regulkding, and
controlling dowards their cognition, mativatien, ond behavies that is dirceied and constrained by thiiEYoels and
ithe eomvesnal featmes in the eny amment (Pintrich, 20000, A key assamption i the model of self-repelsion =
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the stulemts’ motivation thal plays an mmparast role | eell=regulation {Lichdinger & Kaplan, 2015
Achievement ganl theory mn relate betwem mabivation and self-repslition.

Self=regrulation ix a key cloment neceisasy o huld learming <kills, Zimmierman (2008} aserts that influence
lemming envirnment an seders’ self-regulped leanung soll f ke mvestigated furchey, Kesearch reslis af
Fintrich {20005 showed milﬁdur\u whi are mere academically motivated shoay higher s=lfregulation in
learnieg, Resulis of previous studies hove also shown that students who ase self-regulsied pais greater peademic
achievement (2. Guthrie, MeRoae, & Elnuks, 2007 Dignoth, Bustiner, & Langleld, 2008]. According to
Winlters ard Pintrich (1598), dhe higher the msk valoe and self-effcecy, the higher the regulabory strategy (hat
wsed. Acconding w0 Summnermaen (20608 ), ncll'-rqmm:mmmhg tleeory posils several modivating Faclors et
influence self-regulatory in leaming, ic., selfeficocy. posl offustion, ond interest. Based on these discussions,
s ahedy predicts that tee leaming envicenmsm, leaming geal erentation, @k walue, and seli=fficacy in
lesrnizg would have o postive comelation and infeence pa Audents’ self reguletion in leaming.

Rasearch Metkod
A Parriclpans aed Procede

This resesrch wos conducted in tle endergradeate progras on besiness, managemssd, and ecomuwics in
Yopynkarta ond Bandeng. Yopyakarin ond Bandung are two cities thad have differend chometeristics. Yogyvakoria
12 0 stslewt cily ar @ mniversity Gowre, while Boncueg s o trode city, Incamee per capita in bath Cities is mst 1o
nsech differem. However, becsuse of the e of tse two citles led w bolls cites heve differancs in she
charactenistics of lezming and 1l dudents,

This sudy usol sudends m both citiex a5 respondenis. Selection of sctting the research was based oo previows
resgarch which states that selrepulaied leaming research is mostly done in the academic field, Smdens in
husiness, ccosamcs, and mamagemend programs selocted for the  siedy bocimse the students af busmess,
manskpemeie, and econemics pequire mndividunl whoe ke o high eaming motivoton and high selfregulatory in
runing its busmess. Entrepreneurship reguires high motivation imd selfsregulation s the hidden cemouluem n
this program. Swdenis will perfonm beter when they have motivation, feelng engaged in bearming ansd
gy a2t vo perfonn leamning tnsks independeuly

Thiks s @Paines 1o cxmming fhe relntiomslip bessen lenming sovromment sach g stedent coleslvenss, eacher
suppoat, invalvefnd, invesiigation, task oriepiation, cooperation, end equity snd moovfn vanahles
include learmizg goul orientation, task valse, ond sel(@8cacy, und sweifsepulated leaming. This study aims b
exanuing e mechating role of the three domensions of moetivational beles on the relabiceshdp between leaming
envimommenl aml scl-regulated Teamming.
Thiz sudy used survey methed with questomires Esiribeted by rescarcher o repenidenis. The guestionnoire
wes distributed o individual dala collection on respondents. The selected sample wis purposive sampling
method, Samples wem smdents of anderpmdunte conrses on business, managrement, and sconomics stsdents
whiv are shill active 'inndunﬁia. especially in Yoryakerts and Dancluong. The survey was condisoed :lh-nl thoee
mwanths, Acconrding te Cosper snd Schinder (2HS ), Meuman (2006), and Sekaran and Bougee (2000, methods
guestionmaire survey conducled by the researcher s the best method. Another survey metheds such as
interviews witly direct foee to face, 4 qoestionaaire was sent by eomesgondeince, questionmaine: were read o vin
il dckephean:, gusstionnaings vin cheuiromic medin, or o combmation of sarvey nstheds o servey mstheds G
ht--: many weskmesses or binses

Rescanch by the imdividugl as the unit of analyxis requires the sample 1o the eriteria or specific chameteristics,
Characteristics af the sampbe were uand by oonvey' the chanacteristics: of the sumple relative to the population.
Samples inbended o be representative of e popubtion. Semple sieee also affecied the acoercy or representation
af the population; alihough a lnge sampls will demosstmbe a high deggee of comfidmes or the proakes
confidence inthe study, The sampling necthod used in this rescarch is non prebability samplisg. In this method,
the elemeens in the population did nhave the same probehiliog o be sebected s the sample (Sckarmn & Houge,
2000: Cooper & Schimiler, 2008 Mon probabilistic sunpling techmguee chasen was purposive sampling. The
criena wed o select ll'nl:-'rqﬂu wire siedints in underpradete prosereme are currently active ge o lesst e
semester of college im Indonesia In oddition, this stedy wsed selfasesament. The sample consisesd of 307
students (with n responze rade of 76 T5%) cod of 400 shudents. Respondents who were stadents of gmduste
ugﬂ.m oy husiness, managanent, and econmmics who was studying in Yogyakarts and Basdueg receives i
survey using o pen and paper, Repondens belicved momanity asd complete the survey Suring their activity in
SR,
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thix stuefy, | fired sereened the data for missing respondenis. | shen wsed explombory fscior analysis b o
constroct validity and oxe idemal consistency with Cbach's alpha. £ then wed confirmetony factor analysis o
aasces the messurement ems g examiesion convergent yalidiny and discriminam walidivg, Conyergem
wolidity nesesees whether o seore of one critesion relates strongly ond measure the dimensions or the constre.
This shndy used o relishility tes iwms for eoch measure and comgosite reliahility For each comsimict, Regarding
the ibem relinkility of cach messume, leading foctor supgesied by Hair, Black, Babin, Andersom, & Tathem {2006)
I!'Il.il? e 007, Pelgsain v i, Al composing rellabilicy of @Gl comsime using ol plea co | Tigent of e tean 0,7
= suppesied by Mair e al. (20061 85 2 criterion of adeguacy relababity. Furthermore, discrimimant valicity
asserats differences consrecds stedied empirically. Discrimirant validiny lesiing can be done by losding of an
il fior @ consstnct shonsld be grester shan the booding of an itlem for other constrects @ the maodels.

A2 Measurey
The camrem sy wsed self-repon guestonnoires. The nstrument was degipnesd far the wnil of asadyeis a1 e
infividial level. Each of the respomsdents in ﬂ:lal-tl.l:l}' were nelosd 1o omplete cleven messursment s ibems,
namely shwlent cohesveness, bmacher suppost, mvolvement, 'irn'-rnurinn. lask prientation, cooperdon, amd
exuity which are include in lean{fif environment variable, learming peoal orientstion, self-elficacy, and task vahie
which i inwbude b beainiing morivarion, aid sell-re@ERuon o leeming cspeclilly on regiliton, The
questionnaine regarding learnimg snvimnment, leaming sstivation, and self-regulaton in leaming capecially
effort regulntion are ke and developed by the researchers before, namely Yelayuthom ond Aldrige (24015, The
questionnaime was adopied with slight meifications o it with lecal peeds of nesearch m Indonesia. This

sl Frtiom was gaesrciated wath chinmgees Q"-' ypecatmmmmire by usiyg Bohas Indomesin,

All sguiles mcasured by Liked scele with fve poind Likert scale starng from the scome from 1 il iaking U
stronply dimagree to 5 dhat meicsting strengly agree. This stscly used content validity end coastruct validty
Combesd validity examines items of questioniaife that measure o comospt and reflects how well the dimensions
amd the clements desoribed (Sckaran & Bougie, 20005 Coment validity is cammed an]L"il.'u!HL'lg, all ilems in
questionnaires with experis an argonizaiicnnl behavior ind sdwestional psychokfy- Measuring insonuneent ar
guesticnnaire was then tested an 30 respandents wha were studenls who had simeilar characserisivs s the
targeteld papulation a5 supgesied by Sekaan and Bougee (X000 Srodemts provide suggestion regarding the
SENLENoE Dl questionisaine e casdy undersiiml,

Commtruct valdity examings how well the reauhs oblamed from e wss of quedionnares @it dhe theones
iGekamn & Rougiz, 2080 Constrect validity wae conducted by exnmining the question of etisting items Using
Fabor avelysis with the rosation and leading factor of @ least 0.3 as sugpested by Hair e ol {2008). Furth§more,
the study also examines the conssbecy enif stabilidy of he measering instrument. This study used the intemsal
comsigeney with Crosh§ls alpha o domonsirate the reliability of mesuring imstrements. Before examining
stuctumnl nuodels with Swucteral Equation Modeling (BEM) with AMOE program, this shedy ocumine the
relationship ond influence among all variobes wsing comelstion. This sudy also used lineor regression ta
eocarmine the dined effect of all independent variables lsmmt cobesivemess, beacher suppom, imyvolvement,
invesstggation, taak ariemnlion, cooperation, equity, leanving goal arientation, sk value, aed self-efficesy ) on the
dispendant vanablss (self-regulation m leamime). Fushermaore, this reseasch esing iufependent. simple et o
test differences between Basdung and Yogyvakarta in studel cobesivenss, sacher supsort invelvement,
imvatigatin, lask orenlation, cespostion, sqpely, lcaming gl onsstolion, sk vasbue, selefficocy, el
sch‘mulminn in keaming

4. Resulis

A Vintiliv o Reftatiline A nalvais

This study used questionsaircgBeveloped by previcis rescarchers fo translale from the original language into
Bahass Indonesin, This siudy used factor analyeis io exomine the comstrict vakiding, To funber simplified she
imerpretation and fand 2 simpler siuctse, this sofy wed a technique of nrl:ln;l:rrn] and varimuax rotation.
Factor analysis s alse pafomed on e constrisct being imvestipated, Extraction execsted and sach digenvahie
factor greater than will be adapied. Vanmux rotation perfonned o revenl sach varoble. Teconded wing
loading factor phawve 0,50 a5 spgpested by Hair et al. (2006) which is neferred foas the comstruct validity of the
fest resulis ane prociically significan. Facior amalysis condeoied fo et the consimeat validity. Lomling facior fm
iberms questiommnines usesd i this study veconded between (0303 mnd 6,840, Gives all of e ilems ane exoracied
(L5, thére are seane flems that tumed ol 1o be deleted becaess it 15 declared imvalid. Efigibhe iems in consiract
vilidity bimsed on the factor analysis then tested For rebability,

Furihermere, to @ssess the reliobility ol the questionnare of ell vanables tesied iniemal consisency with
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Cronbach alpha salues. Cronbach alpha values of reliabalbity beds measunng instnemend m this study resedbed oo
seore ol 0746 fur siwlemt cohesiveness, D810 for teocher suppodt, and 1822 for involvement, €. HS.r
investigation, 0844 for wsk orientation, 836 for cooperstion, DA6Y Tor equity, 0918 for @ming geal
arientatian, 0855 for mek valee, 08069 for self-efficocy, and 08T for sedfregulation in bearsing. Besed on n
results o esting the reliahility of all varishles are stasesd theat the reliability of the messumng instroment was
shave of the cut-alt lize relizhility as recemmendad by Hair ot al. [206046),

4.7 Dexerimtive Salisties

This current sudy uses 2 weries of statistical anabysis of the relaioffkip between all the constructs or research
wvarinhles by wing correlation a.ul_'n:.int‘anim: among the seven dimengions of leaming snvirommsm
fstsdent eohesiveness, teacher suppoeat, myolvement, mvestigation, sk coentation, cooperatiofffined equity ) are
significantly pesitive, Correlations among dlwes dimensions of lesming motivation {learning goal aricmation,
tosk vubue, and seif-efficecy) ore signaficamly positive, Camelamions between seve@@messions of leaming
environment ond self-regulation in learving ae well ns betoresn the teeee dimensions of mobivoton n lesming
€8 scli-regulstion in Jeaming ore ol significimly pesitive. Stamiard deviation, relohility scale, and e
camelstions belween all stidy varishles ane presentecd m Tahle 1.

Fasedl on Tahle 1, the mean of eleven yarables ane high (meon betw een 34570 ond 4.3237) and o are relatively
Al s deviption Dy add bon, ol commelations obained are nol o srong. Furdiermeds, his study sl
163 etndests from Handung ard 145 suedents from Yogyakann

Table 1. Mean, Stamclind Deviation, aml Inter cormelations among ALl ¥anables
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.3 Correlation and Segrersaon Anahsts

Ciornzlation between student coheson and leaming geal cnenlation s :nrig]'ril'l.n.'ll.],' mositive [r=L22% p <l
comrelption hetwen sudent cobesion and sk valee i= significantly pesitive (r= 0300, p < 00019, and comrelation
between audent cobesion amd self-efficacy is significamly pesitive (r = 0275, p < 00015 Correlation between
tescher suppon and fearmving gonl orenation is significd@@ly positive {r = D300, p < 001), comsdation between
teecher suppon and tsk value is significandly positive (r= D36E, p = D081}, azel correlation between leacher
suppeet and - self-efficacy is significantly pesitive {r = 0L56, p < 0011 Coarelation between involvement and
leamizg goal oriestabion is h'ig.'l.cu.rﬂly positive (o= 02486, pec D01 ), camelatan betvee myolvement and sk
vilue is significandly pesitive ir = 0.303, p=0.011, msd comelation between imvalvement and sclf-cficocy is also
significanily positive {r = @380, p < 0.01).

Fumihermore, canwlotion botwaun mvestigation and eming poal anesoton @8 signibcantly poditive ir = D30T,
o = G401 ), comelation befween investigation gnd 1ask vahue is significantly positive (r = 0303, p < 0.1 ), and
carmelstan hetween imvestgadion and self-eMimey i also sgnebicantly posve (= 0364, p < 0.00 . Coonelation
between tak orieniation md leaming goal orentation is Ei:H:I'liﬁL'a]l' positive {r = 0550 p < 001 ), comnelation
butworn sk onestobian andd sk value = sgmificantty positeee (r = 0526, p = 007 ), amd commolotion beteeen
task oricnimiion and seli-eflicacy is also signilcamly positive (r=1033% p < 000,

Meanwhile, comelation between cooperation and leaming goal onsmation (g sipnificantly positive (- =034, p <

e
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011, comelation bstween conperation and sk vales s u-_gn'iﬁl.'anll:.r peative [r= 04234 p=< D0O1L anl
comelstion between covperation snd self-eiTicacy 15 sienificantly positive {r = 0,425, p = 001), Comelation
herwesn cquity and leaming geal orentaton s siffificanrly posiive {r = 0,883, p < .01, comretathon bervesn
equity and sk valee iz significomly pesiive (ro= 0444, p < 001, and comelstion bebeemy cguity and
@EY-cificacy is also sipnificamly pesitive (r = 0,337, po= 0,000, The some thing can be sefffin the comelation
hetween learmmy goal arentabion and self-regulation keaming 5 also significantly postive (= 0517, p < (L0L)L
Task wvalue b5 comclaied sigalficomly positbve wi sel-regelaion i bamieg {0 = .523, p = 000 am
self-efficacy is comrelated sipmificantly poative wish self-regulation o leaming (r= 0645, p=< 100 )

The correlation between stlent cobesiveness and sell-reguelabad [raming 5 signilcanly positive (e = 0207, p <
(L0175, corelation between teocher suppont and self-regulsted leaming is sipnificantly positive (1= 0.1, p <
(.01 1, vorrelation Between invalvement and self-re pulated leaming is sipnaticantly positive (r = 0,244, p = L1,
correletion betaen investigntion ond setfregulabed leoming i sigzificontly positive v = 0.2%4, p = Q.00
camrelation between sk orientation and sellrepelated learming s sigmificantly posis§ (v = 0.552, p < Q.01
camelation hetween cooperation il sebfregelaled leaming 5 signilicently pesitive {r = 0.269, p < 0.0, anl
comreletion berwesn equiry and scli-repuloed leaming s significamly positive it =DAZ1, p =401

Basexl o thee msalt of comelation s, ull |I=.'|.3|H|b=:ﬁa ahoia fie relationaip Between Twoe vanigblss weie
supported. Al recearnch conptricts in this shudy were positive comrelated :.'i-;g:'ﬂmtl].l. Furthenmaore, the direct
influgnce of leoming envircament (student cohesiveness, eacher soppor@nolvemend, investigaion, task
urientetion, cooperation, and equity) and lmarmng medvation (leaming geal anentaion, sk valu@iied
aplf-ellicaay )t on swlli-repgsloiod leanemyg was beied wsing muliphe hncer repression moskéls. Mabtiple hnsar
negression festing resuls are presenied i Table 2.

Tahble 2. Eqmm'url Testime Frsuls
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Baresd om the resulis of multiple linear regression test with self@Beulsied Jeaming as the dependent variable,
leamizg envisonment (shalent cobesivemess, teacher sspport, involvemsnl, investigaion, task onemnbion,
comperntion, asl cymity) and leomimg mativetion (lesrmmg poal crimbation, sk veue . and sell=cficacy) as
indepenuent wiriables was found that all the isdependant vanables onby eifect on student sel f-repslated leaming
of 49.58%, The waher $0.5% of the selfvegulated lenming is imflsesced by mony ficiors thot ane not fesbed in this
stecly, Fusthermware, when seem from the purtial 1=|m. wis Toursl that the self-regelsted leaming was
significantly influenced anly by sk orienation, equity, lesming pofffrientation, end selfeMicacy. Based on e
results of negression testing, it can be suwd that hypothesis aboul the dmect effects of all independent varinhles on
il dependent vanahle is portially supporied,

Meanwhile, of the thres constmects of beaming motivasion, leaming goal etientmtion and ssif-efficacy e the o
camsarcts hat aifeer seli~egulaned lesmisg, The desire of studens for lsniing sew knowlbalge, undemsamling
wnd completing oll the neasieary meks, ond the degire for mproving ability prowvide an incentive for siudends o
like and complete all the @sks on bme Inaddition, selfefficacy & fhe nedivicdmls® belied of their ahility
perfanming the task and obining 2 satisbctory result will alse ereourage sisdents 1o love and comglele te @sk
wrkl aclieve o =ialactory resoli,

A4 Tering Reswlis of Meafarion Medol

This -study sk oxplored melstionships nmong vanahles using structeral egution@@o<deling  (SEM) with
maximum likelihoodd estimatiog wing anabysis of momend :ﬂrm.:' (AMOS) soflware, SEM 15 a combimation af
cuplorstory factor analysis and maltiple regression analysis SEM allows the modeling and besting complex
ol izl nl'ml.pﬁn-rdl.p, inchuding o rsubtitnde of hypotheses simalianoowsly (Blime, 20000, Relaticnshdp misde]
testing weing SEM is d.'lm'q, memsuring the finess of the medel. This sfudy ssed meltiple cnteria For fibeseof
the model, numely the goodness of fit isdex (GFT), adjusbad poodness of it mdex (ALGFL), Bsqm.rr.' 2},
comparative [ index (CFT), und oot mesan sguekne enmr apgroxination (EMSEA ). Felationehip madel tested in
il atmaly proscmted m Figurs 1,

Leaming Eovimimmmi:

= Laawning Mabvalien

AT S PE T - i Seli-Kepulano n
®  Lasirmng el -

Tescher saijyasel Leammig: EfTin

el Eriidasn
Iyl verme e
lnesligiun

Figure 1. Relationship Madel Among Research Yariahles

Testing mediating madel was wsed o examin the rcl:llictill.n?:d:] as in Figure 1, The mediatng model was
testexl g SEM with AMOS solbware, Testing is doae with a twosstep approach that 15 used o merease GEL if
i testing the model using & one-stop approsch mdsed foumidl their modifisation e thit is sepporad by o
mangin that s oo lape between the value and the @ of GEL AGFL The et reslts of strectiral models
simultnecnsly 1o test the mediation moedel osing SEM presenssd in Toble 5,
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Table 3. Testing Results of Mediauon Madel Using SEM
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Tahle 3 thiws fhe large differmees betwsen OF ] and AGFT values. This suwggess o possible modification of the
mweslel.  Besearchers should analyre the moedibication mdex. When index modificabon idicates possible
sl Peatiom ol $le msslel, the rearmreher his 4o bk al the thooratical Tramework psed, 1 the digory auppurs she
mweliFicaation of the madel, e researcher con masdify the relationship model, The resolis of msodifieation mesel

preseited in Tebled4

Table 4, Madification of Testing Resilts of Medipion Wadel Using SEM

Stzeizmrhiend Repressan Weighis Critiial Rastio
Learning Cxoal Oriersmion € Sdent Cobesiveness IR L
Learning Geoal Oewolidins & Tew:ler Sy 021 n27Ta
Lemrning Ul Oriematiom & Involveneni = ik 1753
Learning Goal Orierdmion € Investigation L0zl 293
Lazarning Gl Oriomtion € Task Cricntationg Q44ee aauy
Lezarning Cical Omsosium £ Cooprenlion 5N [t 2260
Lerning Gl Oescimatios e Equity DA% ER KD
Tk Vil & Stuhnl O obeniviniess k%] 1 249
Tesk Valkae &= Toscker Suppon OAn T 1.9n2
Tesk Valse ¥ lavolvemeni - AFTE (1 Hmi
Tk Vakae £ Invisbipaton i, 15} 1374
Teek Vil 4= Tazk Crienimion L 5 AN
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Tk Vil € Cooperation 0ART 1 035
Tesk Vilue &= Equay LOaT (Ladn
Self Eficacy  Saalent Cohsaveness 00K Al
SUlEMcecy & Teakes Suppumn = 030 = 04n%
F.Iﬁrnr_l.' = fnyodvemeni i |a7 | TRy
Sl Efficecy € Investizatica - (LAFLE = [LIR0
Sl Eficwy € Task Oriemislion 0JR2w* 1759
SdlEMcasy € Conporation - . - k422
SdTEficiy % Equily 1148 1.940
mming Uil Owiendpiom £ Task Yaloe £ 54q)* RN
Sdf Eficncy € Task YWalue LR 157
S Reguletion #= L earnmg Goal Oniemmon Q.0hH** 2420
Sl Regulatsan & 5ol EBesy AR I
GFl = boe . o =0

ALGF] = k205

i =spiane = 12,732

CHL = 98l

The test results af the sirectural model with mediating variable simultneosly wsing SEM also sheas some es
reilis are consistent with a direct conmection simp mulbple regresson anabyss, Inthe lesting somelbansously of
rekatbanship models, in addition to the ek orientation, coopernton snd cquity e the two constnets tat are
positively and significantly affect bearing moal oneation, Hewever, the two-dimensonal learming environmsm
fooaperation md eguity] does nol affect sell-efficacy. Self-eflicacy is alfecied by task orienation. Meanwhile,
tusk vabue 1% influenced by tosk omentation and sacker support. Furthermone, selfregulated baming =
influenced by the leammg geal onentation and selfeciMicacy. In testing of this model, ressarcher moilios the
moxdel bosed ol index modifications resubting fom wse madivional SEM medel wsong, Toble 4 is e result of
testing u model that hos been medified. Such medifications perfanned on mm‘ng variakle, where the task
valise has no direct elfect o self-repulated learming, bt the sk value affecis selfFefficacy and bearming geal
nilatian.

The results of this shely ndicate that lsamang geal oreniatoon asd slfefficicy 5 0 mediatmg varable oo the
nelarbonship beyween keanmiEovircnmem and self-regulated leamdng. The testing result of stirscoura modeling
indicales that the salue af amti.'!l' fit mdex (GFI = 0582, the llfp.rhﬂ pﬂﬂﬂ:.ufﬁ'l: imlex {AGFI =
0. 563, chi-sguane (y2) is 12,732, comparative fit index (CF1) is 0982, and the valee of ool mean squsne grmar
gpprocimstion [EMSEA] s 0093, OF the three cndena of suitbility melels and data, G and CF1 imxclicabe fad
the hypottcsized maodel of the somple dmo fits Szirky well (Byroe, 20010, s odditon, the cli-sguore value is
simall, and RMEEA values approaching L] mdicates a mediocre fit

Furihermore, the electif comgus s o place o leam is students’ chaice. In additivn hesed om the lecation of
residence, stusdents als evaluate the type of campes stnecture andd establish relationships md learming sty§Rjhee
an the social Bomes of hat campus | Les, Keough, & Sexion, 20620, According 1o Les ¢4 al. (20005, the process
af social ndjustment ased canmus oppraisal reflected inothe academic seecess ar failure of the sidents. This sudy
also expminsd differsnecs in susdents’ percepoon of e leaming environment, leaming modivation, ansd
B -reculated learning between Yogyakarta aml Bandung. Based oo these test results, Between the bwo cibes
ere wasstginificant differences b Eoception of snslents wendl cooperation okl aquty which B a lesmieg
enviranment. In addiban, the stdenis’ leaming mativabion om the dimensioans of e sk valoe between shdents

i b city oF Yogyakama and in Bandung shere ane signifeant differences,

Table 5. Test Results The difference between Bandung and Yogyakaorta

M Mfian Sinrctan] Dhrvgatiom F =1
Fuassdung 182  LTad1 (LR 1804 10
Sapdem Cohisivenaes
"|"|:|E}1.Il:u'|.u 143 LigxL (AR HT]
TizacBeer Sappont Beamadung 62 15510 [CRRI LR 27 AR
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Yogvo knria 145 LASEG GAT548
Hamcung 162 L4ATE 32030 bl B | L
Izl vizmini
Yogvakmna 145 1ani: QA 2H
Bamdhunyg 162 14017 OSRTTI 172
Frvestganion
Yigvakarta 143 1417X DLARDGT
Faradung 162 4 j08I 04 THAED 130 2%
Task Olrnlntiim
Yogsakisia 145 44041 O AG0T
Barshung 1562 1815 0U5RNES G313 Il
Cuiherminn
Yigvakarta 145 LEWT DA4THI
Bamadunp 162 - LEITT 057407 EEs0 &
Equay
Yogsakisia 145 1L90ks a4UTT
Barsung 162 43657 0494 | A17
Leaming Goal Oriestulion
Yigvnkano 45 42T 47554
E:Il:d.lnl._l 162 41318 GA4319 &5H5 JAHE
Tuik Sulo:
Yigvakaria 145 lofks R
Hamcing 162 19K 4] 2nd TI5 L
RellEMimiey
Yiggvukany 145 LTI 47040
Hamchung 162 lojux ERLEN (i RS
Scli-Repalmed Learning
Yirgwakano 145 loiw 35158

5, Wiscussion and Implications of Resuls

Findings @ 1his andy sugges thar as=k nn-::mml@ e O e leamimg ey inominents Sigmificendly indluence
stwdents’ beamming motivation especially§ilming goal anemtation and seli-efficacy. The leaming envirmmen
comsistent with the scale of influence of sudests’ leaming maotivation and setf-regulaton m regulation effor i= a
tusk arieninbion. This mificates that awareness of the mpadance of sk completion ane given o him ol sy
wansisgnn ke & fckd Of squdy sy Dave Dech chosen ang e reco hings needed Dy studenis 0 sisgeed 0 the
leaming process and learnimg achievensenl. This is consistenl with the findings of Middleten and Midgley (1997
which states that in onder for students to suecesd s nesdemie wsks, ieachers meed 1o opply neademic pressmes o
consisently provide a challenge bo students b pnderstand the maderiol studied and oomplebed asks are complee
i closs

Task orierdation emphasizes stedents' accessibility oo personnl deselopmend and self-snhancament {Veloywtham
& Aldrige, 2003), In additicn b the task orientation, coopembon and eguity alw affiecs leaming motivation,
capecially leaming poal orientation. Nevertheless, leaming environment scale with the preatest influences on
slgetis’ BEareng nolvarion wis ek orientation, Drdom and Seldenielier (2] pckiss edpe thot sooperation
with peers s imponast, hecause leaming in higher education demnding independence for undersianding he
material presented. Warkmg egether, the siedents cun do the task well. Teacher i expecied fo increase the
mctivation af siedenls o explam the pupese of sach adivisy asd to ersere thet skedents snderdand what =
expeiicd e be gchicved,

Seli-belicls of cifivacy b alles scl-repulation in cffen regolaion. This is due b the dividual b motivate
himeelf, directing its petions with various exercisés, forming the beliel ths they were cagable of, the individwal
i anticipate what will happen in the Tutere, 1o ecopnize @B realize the gonts and thoughis, and wem i into
acticn through self-regulaiory mechanizme. Despite all the self-mabivational beliefs ane important, selfeefficecy
e the key medivetionnl process for valididy in predicting sudents’ offon. persistmue, snd astivaty choices
immerman, 19E9 Pajares, 1956, Cleary & fommenman, 2004).
Sellefficary belicfs are an imff[Bant predictor for successiil use af sell-regulated Tearnizg skills and srtegies
Bong @ 1. The resulis also indicate & velutionship Betvween sell-efficacy and leaming gonl oricstation, This is
aug 4o sudentz with kigh scli-cllicey belicfs o o s porls that are mons challagomg and ave o sironger
camamétiment o achicving these goals compared to sodends with loew self-eficacy ¢ Bandura, 1995 Schamk,
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201, Pintrick and L;-ﬂ.l'l.'i.ﬂ.“':":"”.‘ﬂﬁ.lmﬂl that motivaticnal beliefs such os goal coentabion el self-eficacy
pre lirked 1o important ways to the use of cognitive and selfreg@ oy stategies. Pintrich {1595) stated
lesming goal erienintion and seli-¢fficacy are msyjor components of self-ramlated lcaming

The resnlts OF this study indiceic 1hat e sk vl 15 infuenced by @k oncmation and teacher suppart. An
underdanding of the materinl and conrsewark and study encoumpes udents o realize the annm'-nl'tz
wonres mmierial is chiained. Teacher support needed§E) students in improving the undersianding. The resulis of
the shaxly inclicabe that the task salue affect leamime goal onestation mnd seif-efficacy. Shlents who impress e
impomance of the task will funther denamstrate the compitment and involvement in the task and oy 1oodo dhe
tisk.

The finching also chomed that sk coemlabion directly and pesitively mileences signaficant self-regulalon m
legrnieg bised on results of moultiple regression analysis, The YR analves revealed shat (ask orienaion has an
cliect imdirerty o self-regulensd leaming theough medinting role of leaming goal orlenation, wsk value, and
seli-efficosy. In siher wonds, ey findings for both mueligle regression amlysis H‘IEH o lysis aenpeet that she
tusk noemation significantly  nfleences oty demmming goal aricniation, seliseficcy, task value, amd
self-regulmion in business, menagem @) and cconcanscs learning. Learning goal crientation and self-eficacy is
iwediiting vaiables o OffPoodcl of Me telationslip berases e lesmning cavimoniment wnd s lt-negulation o
ﬂr.m regulation. Thie is consistent with the resulis of previous repearchers (eg, Schunk £ fommerman, 1897;
Fintrich & De Greob, 1990: Greene & Miller, 1996 Pintrich, 1%0% ERiot, MeGremor, & Gable, 19%2) The
rewults suggest thi promeoting students "selfregulatics in busness, management, and ecovamics Elfuans cauld
be mwre sucesashsl with the prioc smphosis on mereasiog stedenls’ motivational bdicf of leammg el
orientstion and selfelTcacy.

Finally, the fining that tea of three matrvational comsmects (leaming geal orientation md self-eflicacy) were
styom e predictors of stedents’ self-regulation in business, manageiment; and sconemics is consistent with previous
research {e.g., MillE Bricknsmn, J004; Pinirich & De Groot, 19900, Con@8 @y 10 previows research, 1 did ne
find ond influence of sk solue on selfregulaved leaming. Task value was motb a significont predicior of
selferepulned leaming in campansan 0 self-=ficcy and leaming goal onestabon, Alkawsh mocemend vahe
stwdy task construct and self-rep@Bed leaming constructs were carrelated significamiy. Neserthaless, oll theee
metbvationnl consmcts (eamdig goal oric@don, wet vabue, sod selFe Mivacy) e nenclaed each oiher. This
finding showed ikt ek valee influence self-cfficacy and earsing peal ariendation, Then relf-eficaey and
leamning goal evigntation are the precursons of selfrepalmed learming.

Differences in perception of students in cooperation and equity as leaming envinonment, ond task value as
leamizg motivation influcnce teaching methods and the material presemiod in classooms, Stedents @ Bancung
ahiz nat mid Govperstion with thair pooms. Stedents in g aiy ke Boandung are mdividuolist. They ore ol lsss
concemed aboat the justice recerved. Moreover, stufenis in big cities like Bandung thol was nicknomed as
crentive eities expecting direct materinl can be procticed. Meanwhile, stodents in e city of Yogyakana perceive
leamizg moderials a5 a way v Fmish his studies o get o cenlificate and finel x job Themefone, teachers ane
expecied o prepars inamictional srategies inthe classmoom W adjus tee chamctenstbes of the shudent

. Copclagkn

Task oriesifl}n is coe aspect of e beamning envivonment sipnificandly influence students lenming geal
aniendetion, sk value, sell-cificacy, and selfmgulabion m business, management, snd soonemics beaming, Task
arieistion emphasizes students' pccesibility b oppontumitics to personal development and self-enhoncement
For creouraging setirepuluied Tesmer i college studemts, cdweakrs mmest fint implement sirobegics thet coulkd
Tu'-:ns: ol studem motivation toward basiness, managems . and sconomics leaming.

This sudy intendsd 1 examine the relationship berween leaming environsen wnd self-regulation in effen
@Bulated leaming among sudents s well o invessigating the. medinting role of sademic motivation. The
results of this sy provide emg=] suppor fior e relativnship between and within ackievement goal theery,
EBunitive evaluntion theary, and selfonputated leaming sioiiegies @ the context of classraum in higher edecation,
Avcadenic matrvaibon s maltiply determined and it 1s 2 complex imternction of’ persenal and situstional facters.
This stwdy reinforees the previeas research that the motivition ie nod only inflienced by personal characteristics
bt abso by ovimommeniol charnclenstic especially lesring envisonment Moreover, this study also sorengthen
the previons ressarch that leaming gpoal cnenmition and sel efficacy as motivarion vaniables are smong predictor
aff szli-regulated leamming.

This nesearch has several himisstions. The main lmidation of tis oross-sectional sty 15 shat it cim ned examme
il medioting vanable. 5o, there s the difficulty in meking conelusion without lengitedinel analy=s. In addition,
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crosg-sectionil sudy Bas x less mecepth analyss. Testing the medioing model 1= alwo more aprropnabe o mse
lomgitudinal susdy. Second, perceived beanuing environment docs pal meisore objective. Instead, @ represents a
sulrjective semse of how lgaming covimonment would be pvallnble, wers 1 iﬁaﬂr}' Thvus, T research shauld
include n muhidimensional wessure of peresived leanving environment. The use of self-reponed s the therd
limitation. The use of selfrepon has 1he potentinl bancing S=s effect for Boreasing effect of one varighle o
amather vimiable. In addibion, the dgpmperivesde ample size mcicated resources 2 smaller sampling of studen
Im Al TGy b meaddig. generalization of tesearch resilh
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