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Anziety is a natural thing and can happen to everyone; it is a reaction to the inability to overcome
problems or lack of security. However, excessive anxiely can impede one’s function in fife. Anxiety
experienced by students can also hinder them in performing better. Setting goals that are Efficult to
achieve can cause students to expertence anzlety or fear of not being abbe to achieve them. This study
aims to examine thefationship model between several dispositional factors that can affect students'
anulety. The suthor investigated the relation between self-determined motivation, achlevement gfls.
and anxiety in 3658 business students. Specifically, the author investigated the relation [ tween solf-
determined motivation (intrinsic modivation, extrinslc motivation ffihd amotivation), mastery goal
orentation, performance-goal orientation &nd students’ anxiely. Resulis of Fearson's correlation
showed that students' anxiety was positively associated with performance-goal orlentation, extrinsic
mativation, and amotivation, but students’ anxiety was not associated either with intrinsic mgdation or
mastery-goal orlentation. Intrineic and extringle motivetion comedated with each other, bt on
between mastery and performance-goal orientatton was not significant. Implementing structural
equation modeling (SEM) was used fo test the relationship models. The first model used three
dimengions of motivation as mediating variables of influence between achievement goals and students’
anxiety. The second model used two dimension of achievemant orientation as mediating variables of
influence between motivation and students' anxlety. it was found that the proposed models have a
good fit, Students' anziety was influenced primarily by extrinsic motivation, amaotivation, and
pedormance-goal orentation. Further, discustsions on the results of this study are discussed in detail
in this article,
@

Key words:; Intminsic modivation, exiringic matvation, amotvation, mastery goad arigntation, pedormance goal
origntation, stedents” anxiaty

INTRODUCT XN

a
Tha interaction of differend aspecis of molivaton with modivales some  sfudents doss nol mobtvale  other
different poescnal charactesstios  imples  that  what sludents. Déffersnt typea of motvation will also afect
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difierent cuicoemes.  Inringic  malivelion  encowages
indivicials 10 fogus an leameng and masiering sk skiss,
whily axfrinsic motivation emphasizes demorsirading that
indiviceale have higffgabiites (Uiman, 1997). Recant
sludies have found no signdicant negative relatonshio
bebtwean erinske and exdrinalc motwation (Bateman and
Crand, 2003; Loppsr el al, 2005, Lemos and Verissemo,
2014}, This mears hal shudents can be mobyabed adher
by inbrizac or exirinaic factoes,

Sludfents’ modivalion & a goal-ofeniod behavior that
inchedes thinking in accordence with in nd exiermal
condiions (Amas, 1992), Zrmmeman and Mardinez-Pons
(1886) show different ways for sfudents 1o manage thes
motivations, such as seling goals, developing positive
beliefta about thew ability to achieve and cormpbeding
academic  lasks,  and composing  rewards  and
punighments for successes and lallures in academic
tasks. Some reseanchers t thal some sfudents ane
mofivated by orienfalion in masteny goaks, whils others
are crniened loward parformance goals [(Ames, 1992;
Drweck, 1986, Pntnnch et @i 1993).

According 1o Yerdelen atb al. (2014}, the relatonshis
bet#een achievement goal orentation and academic
mativation @)  significant.  Aesearchers  generally
emphasize the relatonship betwesn  mastory  and
performance gosl orenation, and ntinsse motvaton.
Rawsthome and ENod (1999) fownd thal consistent
resufls  regasding  mastery  and  pedormance  goal
orientation, and nbrnsic meli@@§on relafionships were nol
achisved. Wang et al. {3004) found & shgnificantly posilive
ralaticnship  betwee@lintinsic molivation and mastry
goal cesgtaton, and thers was no signifcant relatoneshis
batween inbinsic motwvation and  pedormance fhoal
orientaticn. Mearwhile, Dysvik amnd Kuvaas (2012) foumsd
thai parformanm  geal orientaton was  posdivaly
essociated with ex@sic motivation. Ceraszoli and Foed
(20714) akso found fhat mastery and perfcamance goal
orientation would have reciprocal efiscts on motvation.

The resulis of Middleton and Msdgley (1997) and
Skzatwvik (1987} found a relatonship  batwesn
achigvament goals and ancely, Meanwhil, MoGregor
and Elot (2002 found tlperformance goal orentaton
Is a positie predictor of anxisly and a deske 10 escaps
e exiem. This shedy mwvestigales the relabonshin
batwean achewement factors, motwabonal factors and
students’ anxesty i unsarsity students, Thes relalicnship
Is teated by teating the model based on socal cognilive
thaory and achesvemant goal thly. Based on results of
resgarch study in Indonesia, thess |3 no relabonshis
m&mn students’ motivalion and anxisty (Yanti el ad,
2i8).

Ferrer-Caja and Wesss (2000] stated that mdrinsic
motivation produces posdive learning outcomes, whiss
aafrinsic modivadion afecls negalive kameng . cudcomies,
Thess are two leaming outcormes, namely adaplive
oulcomes or posiive Baming ouicomes and maladaplive
oubcomas or negative leaming oudcomes, Good goals,
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increased nieresl or sadl-eilicacy, Lask vakees, affort, and
poersstenos are adapbive  @comes.  Maanwhia,
matadapdives outcomes nclude nagative alfed (such as
Enbamassment), anussty tesl, handicaping, cheating,
raduced help seeking behavior, and decline B any
adaptive ouicomes (Holeman et al, 2040, Feirinch,
2000}

Shuciants can be bed 1o acasemic lasks for intrinsss and
extrinsic reffpns (Harer, 1381; Harter and Jackson,
1992}, The use of extinsifholivation & probiematic,
while  inbinsic mobvalion is an  impod facior in
laming, both inside and cutside schodd. Acconding 1o
sefl-datermination the@ behavior can be Infiuenced by
infringic - mobvation, exdrinsic mofivalion  (insemental
maotives), affijamotvation |Decl and Ryan, 2000, S008).
In gerearal, solf-determined moftion & assocaind with
& wanety of positive outlwe (Grodnick and Fyan, 1987;
Deci el al., 1991). Less salf-determined forms of exirinsc
modivation are associabed with negalive oulcomas sach
afflbprossion, negative affect, and physical symioms,

Infrinsically, motivated stdenis tend 1o have §E3s
scademic anxlety (Gotifred, 1882; 1885, 1990) and leas
extringic motheation (Gottri§iet al, 2005). Amatvaton o
tha absenca of molivation can be deSned as a condilion
in which ndwiduals can not percedse the redationship
Eween thewr behawior and the outcome of that behavier.
Inc@Buals will percaive their behavior as ot of conbrel,
In academic domain, amolivalion has been assocaied
wih boredom and pode concenration = the dass
{Vallerand et al., 1983) and percegticns of higher siress
in schaol and [(@BBing (Bakker, 2004}

Rasearch on seff-delarminaton hegey with sducationad
cutcomes generally foumd thal extrinsse molvation and
amotivation are associated with high school dropout
sludants, while nietic mobvation = redaked 1o
commétment, concaptualizaton, and learning madness
{(Vansieankiste of al, H00E]

Infrineée modheation also predects lkower anxiety (Black
Decs, 2000). Wnsic and extrinaic motwations ars
postively assoclated with adaptive cdcomes, whereas
amgdivadion is  positvely associated with maladapiag
autcomes (Vallerand ot al, 2008, The reaults of Harlan
and Crick (2003 found that individuals with &irinsc
madivadion had fower anosty

Furthermore, some  sfedenis  emphasize  gosd
griemlation of students, Molraled students with exbernal
examinations may have perdomance gosis and ol
maslery goaks, This s because skedants facus on good
grada, not on masterng of sk, Varicus genenal thaosas
that B the corcept of motivation  refer to @8 goa
arieniation. Prewvious research has indicaled that sludents
with mastery goals ara more Bely to oxbibil leding
girategies and have an interest o tasks a1 school, moes
ikely fo B compaterd o able to follow the leaming
process, and have more positive atitudes towand achoo
than sludents with performance goals (Dwesk, 1932,
Haden and Crick, 2003} Evidenca suggesks that
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mastery goals are associaled wilh vanabdes hal kad be
p@Biive scomes (Ames, 1992),

Achipwermant goal orientalion & a sat of goads that help
maotivate and deline a shudent's leameng achievement or
behavior (Amea, 1882 Mesce et al., 1888). Achéevemeni
goal theory edplans how gamng processes  desive
envircremanial Bfleences, leamming contexts, and kamars’
characterflls, and how these processes resul in
learming (Ames, 1982; Amas and Ascher, 1988 Machals,
1884; Drwick and Leggedt, 1988),

in genaral, ressarchas dentifed two diferentated
goals with mastery and pedormance goaks {Dweck, 1586;
Dweck and Legoett, 1986; Eliiot emnd Dweck, 1388 or
mastery and parformanca goals (Ames 00 Archer, 1987,
1BBB: Harackiewwz and Ediot, 1985} or tagk wosiament
and ego-awalvament goals (Micholis, 1984), Mastery and
performence goal oreendation have dfferent efects on
plnan'r'mntn, molivalson, and alfoot.

Masteny goals focus on acpesion and devedopement,
and performance  goals  focus  on demonsiratng
competence and cutlperfomin@ilbthers (Senko e al.,
2011). With mastery pgosls, Individugals are  osenbed
toward developing new skills, trydng to wderstand b
work, Erpeoving their level of compelence, o seeking a

of rpatery basad oo soff-reforanced atandanda
iM=ece at al., 1988). Masiery goats relate o modhvation to
achigve cefn accompishments, oforts, satsfackon
and prige, chaBanging work, @Bd risk-taking {Ames,
18821, Msarvwhile, the cors of pedoemmance goal is o
focus on the abildy of self and sense of werh and the
ahility b prove thal the mdividual is betier Than the olhes
indivedesl v has Biiks &!Iﬂ. b seceeads. Perormancs
goal crsntation dials with avesdance of challengng tasks
(Dweck and Leggetl, 1988, Elliot and Dweck, 1988).

Iirinsic modivalion condains the anioyment and leros)
in activities for s own sake, and i5 a o of deap
motivation approach, Many achigvement and miringic
motivation expests clasm thal mestery goals supgort
ininsic motivation, whde pefflonmance goals have a
negatrve imfluegnce on indrinsic motvaton (EB and
Harackmwicz, 19496),

hMastery goals are promoted oy proemodng  Eirinslc
motivation by dewveloping perceptons of challenges,
supporling  lask imvofvement, Building  enjoymant, and
suppading  self-datermination (Elliol and Harackiewicz,
1986). Inbensic molivation and mastery goal orientaton
describe achievemant mobvation and ane stabée tradts or
dispasianal constructs (Cerased and Ford, 20714). Some
rosearchers found a Bnk betweon goal csantation and
intnsic motivaton (Builer, 15985 Ayan and Dici, 1989),

Performance goals are described as  umdenmirbng
intinsic mobvation By coftivading  feeal  percegtions,
disrugding task invodvemart, and bringeng = anxiely and
evaleiiva shess (Bl and Hasackiewscr,  19986).
Percsmance goals ase also exgresaed o generate
avalsalive pressuras and elicld anxiety, as well as
generats  the  antihesis ol inbensic modivafion
(Harackimwicr ot al, 1584),

Masiery goals facililale inbdnsic  modivation, whiks
parformanca goals confict with thel nfluence an inbinsio
rmodivation. Pravious researchors saled thad performancs
goals will further reduce Intinsse motwation compared 1o
performance goals (Dweck, 1988). The influence aof
parformanca  goals on mfinsic motivation muost Ba
mandesied only &l kBw perceptions of com@Rencs
{Buther, 1992, Expens of achigwemoen goals and mirinsc
modivation argue that mastsry and performeance goals
produce  diffese  processoas  thal  have  dffesenl
consaquencas on infring: motivabion (Rawsthcma and
Elliat, 1993}, Besearch on $e effec] of goal settng on
mtrinsic  motvaton found [ Bked resufts (Locks at
al, 1987), According 1o tham, mastery goal has a posilive
infhuance on intinss motivabon, while performancs goais
can generate anxiely and effffere task iwohwmment,
McGregor and EBot (2002} found that masiery gosd
crionfation has posilive offoct on Eiringso
midivation than do parformance goal crentation,

I other wards, pedcemance goal ceantabion tends 1o
undemmine inrinalc modivation. Soms theonsts angue that
magtery goal onendabon  can  encouwrage  ntrinsic
madivalion becaese mashery goal ariefation encouragas
inclivichpal: 10 seak challenge and persisfence in order o
improve compatance (Butlar, 1987),

On the other kand, perfoemance goal osentation can
diminish interest because pori@inance goal orientation
can gxacarbabe evaluabion and make individwals anxeods
about thair pesformanca o can make ndividuals pencaig
ther behawvior as exirinsicaly confroled (Michols, 1984,
Ryan o al, 1581)

Frevious mesaarchers heve  ales siatled dhat both
mastery and parformance goals have the palential o
encourags inmnsic modivation (Harackiewicz 21 al., 1 998).
Alhoygh perlormancs goal ofssriabion & more comansing
than masiflfy goal onentasion to encourage extrinsic
midivalion, the impact of pefomance goal ariendation on
axtrines: modivation s inconsistent (Heyman and Dweck,
18@E).

Pravigus reseanchens stabed that the masiery gow
crieation@lhd perfeemance goal saemlation did nat
corredate (Ames and Ascher, 1988: Miller et al 1993
Kevertneless, some other researchers safinal the two
goal onentalions am posibvely comefated (Archar, 1854
Harackiewicz ot al, 1997; Meece i), 1988; Rosser ot
al, 1996), In other wosds, mastery goal ongatation and
parformance goal oreniabion are relatively Indepandeant,
50 some shudents pursue one of the goals, bad some
otifver sfudends can pursun Bt

Furtharmora, this study usas shudents’ andsty which is
matadaptive behawvior B8 consedquences of  stedenl
madivation. Amaety testing = a strong emadional reaction
axparienced by ndivickeals before and duiil the sxam
[Akca, 2011). Anmiaty is alse viewed a5 a sl o
phenomenological, peychodogecal, and  behasioral
responsne associated with negalive consegquences of
lalure o pxam or olher avaluative sibeadions (Nadure,
2073,




The anxiety primarily cccurs when the ndivdideal mesis
e evalsadive sedion, Aneely nchedes faar of beng
assessed, lack of seM-astesm, and having  negalive
outcomes of testng. This study alms o earch previous
fincfa that intrinsic motiation = posstively associated
with mastery and peclonmance Qoal peentaton.

Pravious §hdes suggesiied inconsslencies in he
relaionshp betwaen mastery and peddance goal
orientaticn and mottvation. This sbudy also examined e
relaionshp Baetwesn maskery and pedomance goal
pgrientafion ‘with inlfnsic and exbinsic molivabcos,  and
@rotivation. This sludy examines  the  relalionship
bet#een mastery and perfosmance goal omentation,
intrinsic and axtimsss modivaton, and students” anxiely as
maladaptve outcomes. Thia sfusy &lso bested  the
ralatinship model Betwoen fhe s variaBles  usng
struciural equation modebmg Thés ressarch uses salf-
determiresn  theory and achievemsi goals theory asz
antecede @l from shudents’ ardety as maladaplive
behavie, Based on the thegeslical shedies and resesich
ramm;.aa proposed hypoleses are!

Hia = Masia | orientation is postively relabed to
performance: enfatian

Hib = Mastary-goal orentation s posstively ralated to
intrinaic motivation

H1¢ = Masten-goal oaenstation is posibvaly assocabed

with ex @il mobvation
H1d = Maste al orignlatsn is negaltvely assocabed
with amotivatio

Hig = Mastery-goal orienlabon is negatevaly assocabed
wilh aludanls’ sl
HZa = Perdormance-goal arientation & posstively relabad
to Intensic motvation

H2t = Pedormance-goal arisntation B posfvely relabad
b eatrinsi @iotivation
Hzc = Parformance-geal odentation is  negatively
Emnﬂalu.'lh amotivation

= Performance-goal  orientation i posiively
! with students' anussty
Hia = insag mobvalion s posiively associated wilh

exirinss@Botivation

H3o = Intrinséc motivation |s negatively associabed with
amativlign

His = Inbinsic maotvation & negatively associabed wilh
sludents’ amosty

Hda = Exirinsaz modvaton (& negatvealy associaiad with
amodivafion

Hadf = Eafringic motsation is posivaly associabed with
students’ angely

H5 = Amotvaton s positvely aeacciated wih students'

arety

MATERIALS AND METHDDS
Fssaanch procedumns and singples

Thits recearch was conduciad in Yogyakana, using undengraduang

sfuderfs who are shudying sconomics and busirees. Yograkarks =
g of tha shdan! citks in ndonssia baing Wnown 80 ba a craalive
anid cufura city. Many enireprenaurs in Yogyakaria ane known 1o be
sludenis. s a big city, Yogyukaria siil uphods ils regional cultore.
CompaiSon m sducation in Yograkarie = oako vy light s
slugenis who Sty In Yogyakars get consiterabla chafenges

In addition. fere ame many sdents in Yogyakeria who kam
witle working because fheir parets can not atiord 80 pay auSon.
Eooniss many Shedams come bom warioes places it Indonoss
wha sludy in Yogyakarin, Yogyakama s ofen refered o e
mrinialure ol Indonesia. Tha selecson of the research sefing was
based on pravious research. Prevous resaach siated el sludants.
boacomo andous if thero la & challongo., ot soouna, ond want o gl
an acxalience goals. In addiion, sudenis’ ankety can be ganerated
aihar bacause Of problems ancouniered during college of BEIES
Hatane ngd relatad To eciunas,

Thia afudy conduciad ory Fedaanch a5 @ pealiminary siudy
for underElanding  he ardanslice of sludenty used &
respondents in this sludy. Based o0 the reaits of axploEiony shudy,
aneialy was exparianced by many studants who kava lollowed ke
Ipcfure process o loast in the second woar (lourdh scomecierh. This s
DecauEa gluderts have baen geting a ot of asks and new matanal
in accordanca with the field of economics and business siudias,
and anz required to b able 1o learn independenthy.

&l fho ond of the second woar. sSudonis wil bo pssessed far ther
caminged shady at e univeraity. When it maals e BaEesamen
siandards, studanis are able o conarue their studies. However, i
ey do not mast $ie assessmeant slandards. ssudents wil be asked
iz FRSign feam The Lnker ety becausa thay ae considansd ncapakia
of compleling their sfudies.

Sarmpkng mathad n this resemch was non probabiliy sampling.
The charactarefcs ol ghudenis salected as samples v thes sy
should be mpresatalive of poEdation cheracherislica, Siudents
splacied a5 samplos wane siuderts who have boen studying far A
samestars, This B becauss siudents whi: hewa Bkan the oourss e
4 semegiars gel bigger faaks and challengas in tha lorm o
indhiduial taaks and must kaka courses thal ara moes Tocusad on
e fiedd -0l ahiliny and talant

Thiz sfudy uses indviduals & e unit of analyeis by setling a
minimeim num e of regoondants thal Can erEwer many quashions
o much as e hmees |Har et al 2008). The gueslionnaire bad 57
ems, The number of the reapondents should be gl leas 185
peopke who can answer many guesiions as much as free Bmas as
required by multvanate cnsena. Howewer, boecause this study used
facior analysis o less s vabdigy, the numbe o respondents i af
lzast 300 prople {Har ot al., 2008). Data were collected by usng a
ron-probabilistic sampling technigue. The crborion for parhcipatng
in this sludy s that the sludants should be in the Fird year of their
siady, Within thrge months, e mesearchers could ool 35
respondonis as resaarch datn

Survay methods with sef-assessed quesionnare were used n
Wi sludy, Tha quesiormaing wen distibuted o shedenls &=
respondents of (his siudy. The queslicnnares were complatad n
fhe classroom when the shudonis compieted their lessons for fow
samastars, Sludents whio were alil actvaly doing undargradusia
pograms i esconomics and business for four semesiers N
Yoqyakarta wers (ha gampla of (hie suldy, Tha ourey wes
condicied from Manch ke May 2017, The coleciion of pimary daa
using quesionnaines and conducied by resaanchers i8 the bl
supdey method (Cooper and Schindler, 2003, Mewuman, 2006
Epkaran and Bougia, 2013).

Thiz siudy Used Soitpssssament mainoos wih ancmymiy, The
ves done 5o that studergs will il oul guastiocrnaines beed on o
alunl conditions parcenad. Wikn 2 months. a foftal of 365
suderts oould fil out the 400 guestonnanes distrbuwed 1o them
jesponsa raw 51 25%).

Cuesticreare filing was done usng paper and balpain, and
waars dona during schoo hours on campus.




1168 Educ. Ras. Fey,

I s mamn |

The mstruments wenn dasigned for e ndviduals 2= the unit of
analysis. Each of the respondents in this study was asked fo
complefe pin magaw =, namaly infingc mofvelion, exinmsic
Mt ialon. amaiiation, mas origalplion, padermance goal
prianiafon, and siudonis' anxe

Cussionnair mgarding mastory and  perfoemance  goaol
o i it and developed by previaus ressarchans {Dull
gl al., 2015). Irrinsic and xinmsic metvation and amogwation
consiructs were measured  Using  gueslionmaires fom Hamath
205, The questionnaire wes ranslaled inbo Indgnecian and
adgaplod lo studenls’ urdarstanding in Yoo pakorta

All isems of the guessconaires messured wsing Likert scala with
S-point vewra as ipllows; 1 as strongly dBagees and 5 B sirongly
agrea. Tast of e valklity wab J0R8 Dy aepeet AS58S8 M in
tha Sgld ol organizefonal bahavior and education. This reaoanch
ugad factor analyei 1o tealing conglnuct validiny. Construcl valdily
te=t BEB cone using warima rotation with Ioading Tactor of &t leas!
04, gz mggesiad by Hai el al, (2006), This ressarch alag wsed
niernal mrsisioncy s dor ecling relisbiity of tho resea
nginimean with Cromhachs afpha crileria, RAekabiity el was o
using Cronbach’s apha, with alpha volue of af jeast D& as
suggasied by Mair ef &l (23006}, This research also used cornelaion
analysis I owaminieg tha relafonship boteeon wo consluss

Corelalion analyss was usad an tha indial neel efoee faating tha
ralatianship model with syuciural equation modeling (SEM) using
AMCE =oftwara. Model lesting was pedomnes with a two-step
Appenach, A8 sugeEad by Byt CAO00)

RESULTS
Analysis of validity and reliability

Cate colecton wes conductsd trom March to May 2097
Afer dala were coflected, the researcher checked the
complateness  of  twlE) questionnaire.  Complate
questionnases were used 10 teat the valdity and rellabity
of the questionnames, whareas wiiled quesbonnares
wera discanded.

Fachor analysss technigue with arfhogonal and varimax
ratation was waed fo st the validity of tha constructa;
efraction faclor was delermined based on thearies
Using the factor loadings critera of mose than 0.4 as
suggested by Hailr of al (2008, ithe #ens of s
guasiionnarss ware Slated b mesl the reguiraments of
cosstrec] valid®ly, Factor loading value was recorded
between 0469 and 0872 The dems that had a factor
loading kess than 04 owese ol used n subsedguent
analysas,

Fekability testing was done atter the Rems passsd n
the test of construct valdity. [§Bability test was done
using imennal conskstency with Cronbach'sfiihna values
of more than 0.6 Reliabdidy belween 06 and 0.7
indicates fair relability, between 0.7 and 08 indcates
good ralabéty, while reliabdéty between 0.8 and 095 1=
consldersd 1o have very good refabllity (Z&mund et al.,
2010y,

Cronbach's slpha weles a3 the relsbdly tesiz
maasuring instrument in this study resulbed inoa score of
0.80% for miringic motivation, 0848 for  exirinsic

madivation, 0.850 for amotivation, 0,855 fof performance
goal grendadion, and 0,768 fer stedents' anatiely construct
. Cronbach's alpha values of all varkables whed n this
gtudy wese above 0.6 Refabllity test resufts indicated
that the instrument of this research wes m the category of
good reksbility and very good rekability. Results of the
validity and relability test of mam@ems of the
questionnaing thal are valid and rosaile ang prasentied in
Tabda 1.

Descriptive statistics

@

After wvalidity and relabdty 1esi was dome, descriptve
analysis was pedormed o analyre the mean and
slandard deviation of each construcl This wis done i
gee whethas or not there wess sk conatructs Inthis
ras=arch sample. Cosrelation betwesn two significant
conatructs was signdicand, excepd for the correlation
Babasan axdringa modivation and mashary-goal arientation
and correlation beteesn ndrinalc motyation and students’
anwety, Standard  deviation, reliabsty @cale, anc
comredations among a8l study variabdes are presented in
Tabéa 2.

Basad on Tabde 2, the mean of the theee variables was
bebwean moderale and high (mean values betwesn 2112
and 4.200), amnd the standard deviatton was atso
moderale (Slandard deviation vahees Deiween 0,431 and
0.835), In addivcf all coretations obtained were mat
quite  stong.  Comrelabon  Detwsen  mestesy-goal
orientation and perfosmance-goal orentation was mat
&ifi:.nrﬂ {r = -LOET, p = 0.05) (H1a & nat supporbac).
Coerelation betwdh mastery-goal  coentation  and
infrinzlc matheation was slignificantly positive (r= 0311, p
=01 (H1k |s supported).

Coeredation  between mestesy-goal oceentation  and
extrinsic mofivation was nof signdti@nt (r = 0.045, p >
05} {Hic s naot suppored). Comredation  betwesan
magtery  goal-orentation  and &  mobvation  was

ficanily negatwe {f = -0.158 p = 001 and
ion  belwesn masiery goal  omenlalion  and
gludents’ anciety was also significamly negatve r = -
2110, p 005 (Hid and Hig ate supported).
Me=amvahile the corelation between [ Brlormance-goal
criemlation and irrinsic  motvatiod]) was  significaniy
positive (1 = 0.256 p = 001 and comelation Doetwean
performa@iz-goal onentaton and exrinsic  motivation
was also significantly possive (r = 0557, p = 0.01) (H2a
and H2b are sup@Briad),

Furthermore, cormslation Betwasn peddomance-goal
arientation and a motvaton was significantly negative [r
=-0.124, p = 0.05) but corredation betwefh pedormance-
goal crdeatation and shedents’ amcety was significaniy
postive (r = 0173, p = 001} (H2c and H2d ame
supported). Comrelafln between Intrinsic motivatlon and
axirines: motivallon was significantly positve {r = 0,453, p
< (.01, but correlation Between Inbenssc motivation and 3
modivalion was  sgnificantly negatve {r=-0.310, p=
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Takle 3 Te=ing resulls of molivation ae mecksad irgg verinblies model sing SEM

bl Standardized regression waights  Critical ratio
Masipry-goal oramafion = Inirts moSvalion 0493+ 108
Mﬂnmlmmmn = Extringlc mativation D215 £.280
Mastery-goal crianiafan <+ Amalivatan - 0314 - 3.882
Perfoemance-goal orienialon < Iniringic malvalian Oodaot 1127
Parlpemanca-poal orentation = Exyinsc mativation iR o) g 3.735
Farfoemanca-poal orentation =+ Smadeation -0.239 -1.534
Inirirse Mativation = Sludenis’ anmely DLEOB 1,470
Extnn=ic Motivadon = Students anekaly QLErr 3455
Amalabcn = Sedenls anxeaby 0584 7.574

GFl=098) df = &
AGFI =005
Chi-square = #1923
CFl = [.540

AMA = 0,011
RMSEA = DOSE

Sources: Primary daa, pocassed

madivaiicn will lsad to more adaplive behavior {Simaons al
al., 2000,

Imcivicats wing ane exdrinsicaly motivaled by the deska
to get &n award of recognition will always experence
anmoety. n addidion, cludems who are not modivated will
alss saparience anxiety over a variaty of challengmg
tasks. This first model supoorts the resufls of Dweck and
Legget! (1388) wha found thal goal orientafion mlluences
motivation or behavioral §Bttings. The resuls of this
Mo 1 test are presended n Tabis 3,

Based on Tabls 3, # appears that the model = it with
ne exiEfing data. Thes B ndicaled by the value of
goodness-of-fit index (GFI} and com@atve fit ndex
(CFI} graater than 0.90 or close 101 (GF] = 0.980 and
CFl = 0.849). The chisguase wvalue sequired for
goodness-of-fit is a low wvalue ¥2 = §5).923L The
difference batwesan the valie of aduetsd goodness-of-fit
indax (AGFT =0.915) and the vakee of GFI thal is nol beo
high indicates that the moded does nol need 0 Ge
modified anymors becauss i (s fit wath the data (GFI-
AGF] = 0.085).

The wvalue of root mean speans arror (BMA = 0.011)
shows kess than 0.05 indicating a smalifsidual value,
and cam b= nierpreted a3 having good of goodness-ofit;
althcangh the value of root mean Sgeare amor of
approximation (AMSEA = 0.006) & above 0.0B or means
thr goodness af It is nat good.

Of the twee dimensions of seb-detssmination theory,
putringsic @ @vation and amofivation fully madiate the
infesance of mastery-goal orlentation and pedormancs-
goal crientation with students' anxiety, Intrinsc motiv@§n
only parially mediatea the edluence of mastery-goal
orientation and performance-goal oneniaton n s bedents'
anaety. Based on the resufls of model testng using

SEM, than the relatonsh madal in this Sledy i shown in
Figpura 1,

Fur@@@more, based on the results of the second moded
test, irinziffnotvation has a significantly posiive
influwonio on masiony=goal anendalion and does nod afool
parformance-goal  §kotation  significandly,  However,
exirinshc maotrvation has a sqgnificanty poside effect on
parformanza-noal  orientation and has a significanty
negative effect on masteny-goal onenfifion.

Im this second model, researchars ded not axaming tha
effect of amodivaticn on mastery and pedormance-goal
oriemdalion. Thes B becauses he elect of amoecation on
magtery-goal orentaton s mol supposied by Hheorles.
Tesling the refationship model usng SEM dess nat fil
the data. Furthermore, the resufls of the second moded
teat found that ghwedanta’ anaety was significanty affected
positively by perdormance-goal | ofentalion and
amodivation, B nod  influenced by mastery-goad
arievation,

The testing of the second model ale showed that
metivation o behav@B! arangement affects the gosd
orieafion  modal  Fefvideats  who  are  infrinsically
modivaled will bend ia ncrease their comgetence = high-
mastery-goeal orlenfakon and expetence low Snxely.
Incividuals whe af@nmotivated will tend to axperiencs
hgh anxesty. This 8 consistant weih the results of Lee at
al {2003) ressanch,

Research i this field of education differs In exbnnec
maodivadion. Research wsing studenls  as sespondents
fownd that exrin@) motwaton signdicanty  afects
postively both i mastesy-goal  oesnlation  and
performance-goal o on. Howewar, the nfluence of
extrinsss modivation on peronmance-gosl onantaton was
positive, while In the mastary gosl onenfaton 8 was
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Figure 1. Mofvason as mediafing wariables.

Takle 4, Tesing results 6f goal onerdalion 63 mediating varialies modsal using SEM,

Standerdized regression walghts  Critlcal ratio

Variable

Imtrinsic moswation - Mastkery-poal orantaton
Inlrinsis mosvatian = mnance-geal ceienkion
Exdningic malivason < Masterygaal orientation

E sirinzic matvaion - Perdormance-gaal arlantation

Mastary-goal criantelan = Shederts’ anuloty
Pariosmanca-paal orientation < Suidents” anadety
Arnalialion % Sludenls” sty

GFl=0984 df=5

AGF| = 0833

Chi-squire = 18028

CFl = D561

AMR = 0.007

RMEEA = DORE

043 5460
- 0022 ol | ]
0T -1.082
p.agr™ 489B

0.0Ed = 1.029
ER b 4 B34
o478+ G028

Bources: Primany das e

negative. This s dfferent from the resulis of reseanch n
the Industeal sector that found that extrinss: motivation
only affects performance@ial orentation. Tha test resufls
of thes second moded are presented in Tabés 4,

Based on Tabée 4, i appears that the moded also (s
i the emstineg data. This is indicated by the value of
goodneags-of-fit ndex {GF1 = 0.984) and comparative fit
index (CF] = 0.961) grealer than 080 or close io 1. The
chi-square vakme regurgd for goodness-of-fM s a low
vakue (w2 @I 8.026). The difference betweean the vakss of
adjusied poodnass-ofdit index (AGFI = 0.533) and the
value of GFI 1hat is nod too high: ndicales thal the mods
dogs nol negd ko be madiked anymara becauss il s el
the data (GFI — AGFI = 0.028).

The valug of reod moan Souane arror (AMA = QODT)
shows lass than 0,05 ndicate a small reBual value and
can be merpreted as having good of goodnass-ofdit;
althoangh the value of root mean sguere amor of
approxemation (AMSEA = 0.086) is abowe 0.08 or means
the goodness of fit Is not geod. OF the three dimensions

of safl-determination theory, perlormance-gosad ofentation
fully mediates the afluence of extrirsic motivabon with
sludents’' ameety. Based on the resufis of modsl testing
using S5EM, than the relationship modael in this shdy &
shoan im Figure 2,

MSCUSSION

1]
The purpoase of thee study can expéan the relationshio
betwean idrinsic §0vation, extrinsic  motivation, a
mdivation, mastery-goal orientalion, pedommance-goal
grignlalion, and sfudaends’ anxiaty,

The resulls of this study showsd a signadicandy posstive
EQticnship  betwean infringic  metivation and  both
mastery-goal  osientalion  and  pedormance-goal
grienfatian. This & consisten) with provices lindings thal
showed intrinslc motivation was positvely associated with
mastery and perdormance geal orentaton (Harackewicz
at al, 1998). Extinssc moiwvatien = not  significantsy
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Flgure 2. Goal criamation as maciating warisblas.

comalated with mastens-goal orentation, but ie positivaly
relabed o performance-goal orendation. The results o
this sludy suppor the prewvious study (Wamng et al., 2004;
ek and Kuvaas, 2012},

Tha resufts of thes sludy afso showed a significandly
postive relationship betessn inlfinse  and  ealrinsic
modivalion.  Postive  relatonship  betwesn  ndrinsic
mativadicn and eafringis motbvation s only happoaning =
the academic feld. This B conssstent with the research
resufls ol Bateman and Crand (2003], Lepper el al. (2005}
and Lemos and Verssimo  (2014). Ther abwedles
suggestng that there B no  signficantly negalive
relaticnshan balwesn rinsic and exdrinsic mobvaton,
This is bacauss Stedents in general nol oaly seek
knowledpe, but alse the pursad of grade poi,

The resuts also show that mastery-goal orentation
dogs mat corralvle signifcanly with performance-goal
kntaticn. Trés i3 conslzient with previous shudies which
sugppest thal maslery and perormance goals are not enly
comadated but alsn hawe moderate cormslation (Midgley et
al., 2001,

The absence of a relatonship betwesn mastery-goal
origntation and pedormance-goal oaentabon ndcales
that the bwo constrects are ddfessnt and ndepandent. In
addilicn, studants can have mom than one goal o fheer
learning on campus, This Suppsits e resods of
Rawsthomss and Elliot 1999} research, Rawsthoms and
Elliot {1988) found that pedformance-goal enentation was
not coralated with mastery-goal onentabon. However,
th nisults of thes shudy difler from fose of Carasol and
Ford {2014 which suggests that masteny-goal orientafion
e associated  eagndlicantty  and  posilively  with
performance-goal orleniation.

Tha resus of this sudy indcale hal  eirinsic
motivatlion comelales signficantly with mastery end
performanca-goal arientadion, Thes & o condras]  with

renvionis resaanch findings that ehow that pedormeancs-

| oriendation dshurtxs inrinsse modivation (Efot and
Harachkswicz, 1996; Harackowice ot al., 2000),

Infrinsic matvation ancourages sfudents lo want 1o

understand the matenal presented i the classroom, and

waniz to show their achievemeant to others. Thiz atudy
uses shedents' amabely as a dependent vasable, The
rasafte of the coredafion test showed tha! students'
anwiety  comralabed  significantly  and possively  with
parformanza-goal prentabion, asbinsic  modivation, and
amodivation, and correlated sSgadicantly and negatively
with masierny-goal orenfaion. B did not cosredsie
scpnific antly wilk intringis maolivation.

Shedenls’ anxisty is caussd by thair dese b gt a
good perlgrmance, wan o show his abifty (o olhers, o
because the stedents ase not motwvated. Students who
want to leam becauss they want 1o mprove thelr abEEty
have w. andaety, whis sludants who fesd cosrdartabee n
leaming and enjoy Se challengas in the kaming process
will not be anssoes,

The result of this stedy foff ®hat amotivation s
sgnificandly negadive boib with masiery-goal ariankalion
and perfomance-goal crentatlon and with minsic and
aurinss:  madivation. Amolivalion  only  correlales
zignificanily positive with sludents' anxkety. Amotivated
incivichua®: often  oxperencs anxioty over what hay
eapaTEcE, 0 addition, dadeals who have no goals 0
Igzrming will not ba modivaled in beamang,

Furthermore, the resulle of this study efEo found that
sludents’ anxiaty are positvely associabed with earinse
feadivatdion and performance goal arignfation, This Shows
that the desira o demaonsbrate ther abdty and have
grade points will improwve students’ anxlety, even i the
desire s difecult to achiewe.

This Sludy also aims fo fest o refalionship modals,
namaly mediatng modsl. In the fest modsd, the thres
dimanalons of motivation are a3 medsting varlables,
white in the second model, the two demensions of goal
griemlation ang as medialing modeds, I the firsl modal,
gxirinséc motvabon and a mobvaton fully meadlate the
infleence of mastery and pedormance goal Gesgniadion on
sluderts’ anxlaty.

Maamvwhilie, intinsic md@tion is partialy mediates the
intbugence of mastery and pedormance goal crantation on
sludents' araety, The st modsd supports the resganch
resufls of Haracklewlcz &t al. {1998) which stated that
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achisvement goakls should Edeed  alfecl  mninsic
modivadicn Bacause both are mpodant sdicators . of
individeals” succass,

I aaditon, Indwidual behavior B nfleenced  most
adaptvely by Intrinssc mobvation {De Freess and Smith,
2013). Shedents’ amlety = infuenced by eddringlc
modivadion and & motivaion, Sudents who are only
motivated axbasically By grade posd or simply wanl 1o
ghow their abities, and 8 mollvaled students will have
high aniety, Comvarsaly, sfudents who are inbingically
madivaded by interest and chalenge will have low andaby.

I fhe second modael, students” anxiety was positivaly
affected by pedormance goa! ofentation and a motvaton
and was not aflected by masiery goal cseatation. This
sscond moded suppests Oykman (1888) ressanch which
slates thal padormance orienbed individuals will guhibit
high anxlety. The second model shows that achsevemsnt
goalg crigntalion partialy medabes the nllusnce of bwoe
dimensions of molivalion on shedends” amoeely. A
modivadion & the srongest variaB@s thal slluences
students’ anxiety. Thia Indicates that the student will
always ba angous if they have no goals i his keaming.

The resufis of this sfudy mfcate that maotvation helps
b reducs sludends” aniely., This can bBa done by
enoovraging and rewarding stedents i leaméng  and
taking exams. Howewver, sfudents with high expsctaton
and thinking o achigve perlection will lead shudints’
ansaty, Sudents’ ardely will ecrease iF they want to
safisty @ modivating persan, have high expaciations, and
always think abowt the results o conseqguences ol the
exam thal are nol in ne with their expoctatidd)
Thanors, shedents who are axtrinsscally motvated g
e likely 1o expariance greatar antiety,

The reculfBonfiem the findings of previous researchars
wha found that lefs salf-defermened forms of modivaton
were associaied with ks adaptive behavior (Knee and
Zuckenman, 1998; Knae, Palrick at al,, 2002; Amisd at al,
2004; Amiot et al., 2008).

Both madeis fested In s shedy indcate liitng with e
exiatog data. This is Indicated by the high goodness-of-f
index (GF1) vlle (GF1 > 0.90), In addion, the dfference
bebawean the GFI adiusted goodness-of-fit indes (AGFI)
and comparative it index (CFF) |s smal vafues: this
indicates that the moded does mod need bo be moddboed
AMymore.

Based on these wo models, hee i the ausbence ol
matual relakonshep  between ndrinsic moSvation  emd
reastary -goal arigrdalion and betwean extrinsic motivalion
and parfmance goal crgntation, Beth models alse show

ihatl  slucdenis’ amoedy B infmenced by exirirsic
modivation,  pedormance goal  orlentaton,  and
amodivation,
Conclusion

Although Rt I8 8 normal reection to & particular s@§ton,
students' anxiety = an unespected condSion in e

leamning process. Based on e resulis o his sdy,
sludants’ amxiety will ocour when sudests are mol
modivaled, o moativated eebinsically bocause of tha
resufls 10 be achlewed, and # they do not emoy the
leamning process.

I additicn, stwdants' anxety B slao caused by e
goals of students wha want 1o show their abdty (o othass,
The  acucational environmant abso  dffers  from the
business eswironmeni where ndrinsic mobvation and
ourinsic  modivadion of sluders  can run logethar,
Shidants” anxialy also ooowrs when siudents leam anly 4o
show ihair abifty o others, nol becagse they want o
increase thes mowledge.

Thes shudy made an mpedant contibedion. First, tha
rasufls of this sludy explam how molivabon greally atfects
sudents' anaety, Tharelore, generaling mofvation by
generatang a sense of comdod from the keaming process
B very mporant. Secondly, lor educaiors, the resulls of
thes shedy axplain how exbinsic modivabion, parformancs
goal grendadion, and a mativalion aflect students’ anxiety,

Theretore, educatons ahould create an abmosphere that
can encowage the emergence of intrinsse motivaton and
EAdents following the kearning process because of
mastery poal orientation, their dasie o develop: thes
shillls, hnowhbadoe, and nof merely to show off thalk abiliby
i Dbfars.

This resaarch & inseparable rom several weaknesses,
Farst, this research uses seffrepord which causes
common mathod vamance, This results in a beda bouncs
caused by this variance. Secondly, the stuedy uses cross-
susEon dala which are actually not appropriabe b test the
madia!  mediation,  Medsaton modsl Wil Be  mone
Appropriabe whan 1Sing Bne seaes data o ongikedinal
data.

Furiher resmarch & axpeched b cootimame 1his reseanch,
by examining the eflect ol extesmal factors such as
places, coleague, ecturers, and o fordh on studdfE)
anxety. In addition, further ressanch & also exmected o
iegt the eifect o shedenis’ aneety on acheeswement or
performance.
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