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A. Introduction 
In the context of English Language Teaching (ELT), 

culturally contextualized content is considered to be a way 
to integrate a local culture as a discourse within teaching 
and learning materials.  This way promotes the local 
wisdom rooted in the life learning context while English 
as the medium of instruction fosters the intercultural 
communicative competence in the global context. Several 
studies have shown that by doing so, this strategy can 
preserve the local culture, promote the students’ cultural 
awareness, and enhance the students’ intercultural literacy 
(Hasnah et al., 2024; Hersulastuti et al., 2019; Miqawati 
et al., 2024; Novita et al., 2020). By the use of related 
vocabularies that are closed to the students’ local context, 
it made them easier to understand the English materials 
(Wulandari & Widiastuty, 2024). Thus, it can achieve 



334 local-based english language teaching across indonesia

impact, help learners develop confidently, provide relevant 
content, expose learners to authentic use of language, 
provide opportunities for authentic language use, take 
into account individual differences, encourage learners’ 
involvement, and improve reading literacy (Oktarina et al., 
2022; Rifa’i, 2019).  

The integration of local cultural content in the ELT 
has raised a cultural language learning approach (CLLA) 
that believes any community’s cultural products can serve 
as media for language learning in the form of discourses 
(Hermayawati & Zakiyah, 2024). This learning approach 
can be contextualized in any setting of a country’s cultural 
products, including Indonesia as a multicultural country. 
In the context of Javanese culture in Indonesia, there 
are lots of cultural products that contain local wisdom 
worth to be integrated in the learning discourse, such as 
the local houses, traditional costumes, traditional food 
and beverages, cultural ceremonies, cultural dance, and 
other cultural heritages. This chapter will present how 
the Javanese cultural heritages are incorporated into the 
discourse in English language teaching and learning. 

B. Teaching Design
This section will give you an example of using Joglo 

local house as a descriptive text provided to teach reading-
viewing skills. Incorporating CLLA can be done through the 
discourse creation, which is creating the English text based 
on local content as the teaching and learning materials. 
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Meanwhile, the stages used to conduct the class implements 
Genre-based Approach (GBA) which allows the students to 
develop the wider genre awareness, that is important to 
understand and produce a text in a various contexts (Hakim, 
2023). This also can help the students develop their ability 
to analyze and criticize a genre-based text. Here is the 
example of teaching design with the genre of Descriptive 
Text.

Figure 1. Joglo
Joglo Traditional House

Joglo is a traditional house of Javanese society consisting 
of 2 main sections namely Pendapa and Ndalem. Pendapa 
is the front part that has a large room without barriers, 
typically used to receive guests or a playroom where 
children and family enjoying their leisure time. While 
Ndalem is part of rooms such as bedroom, living room and 
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other spaces that have more privacy. The characteristic of 
the Joglo building is on the roof towering like a mountain. 

Joglo houses are mostly owned by those who have high 
social status because the buildings need more expensive 
materials than other forms of houses. The Javanese society 
used to think that Joglo should not be owned by ordinary 
people but only allowed for the nobles, kings, and princes 
who are honorable and respectable. But today Joglo house 
is also used by all levels of society and also for various other 
functions, such as conference hall and offices. Basically, 
Joglo shapes like a rectangle, with four main pillars in 
the middle and used blandar compound which is called 
intercropping. This rectangular shape in its development 
changes with the additions of space on the side of the 
building but remains a unitary form of a rectangular floor 
plan.

Adapted from https://housekotagede.com/joglo-
traditional-house-in-java

To teach the descriptive text with the focus on reading 
and viewing skills, the activities can be done with the stages 
as follows.
a. Pre-Activities 

1. The students are prepared mentally and physically: 
greeting, praying, friendly interaction, and checking 
attendance.

https://housekotagede.com/joglo-traditional-house-in-java
https://housekotagede.com/joglo-traditional-house-in-java
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2. The teacher asks questions that connect to prior 
knowledge, such as self-identity, adjectives, and 
leading to the topic being discussed

3. The teacher introduces to the topic will be discussed. 
4. The teacher presents the learning objectives.

b. While-Activities 
1. BKOF (Building Knowledge of the Field)

a) Teacher shows a picture of Joglo house to the 
students. 

b) Teacher lets the students view and observe the 
picture.

c) Teacher brainstorm with the students, where the 
Joglo house originally comes from.

d) Teacher and students identify the details of Joglo 
from the picture.

e) Teacher and students interpret the meaning of the 
building related to the Javanese local wisdom.

2. MOT (Modelling of the Text)
a) Teacher provides a descriptive text to the 

students.
b) The students read the text and identify the 

unfamiliar words they find.
c) The teacher and students find out the meaning of 

the words.
d) The teacher and students identify the generic 

structure and language features of the text.
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3. JCOT (Joint Construction of the Text)
a) The teacher presents some pictures of Javanese 

houses, such as Limasan, Tajug, Panggang Pe and 
the descriptive text of each.

b) The students work in group of 3-5 (depending on 
the number of the students in class) identify the 
pictures and read the text.

c) The teacher gives an exercise related to the 
reading comprehension, such as finding the 
main ideas, cultural context’s vocabularies, and 
language features of the text.

d) The students brainstorm in group and answer the 
exercises. 

e) The teacher then checks the students’ answers 
and discuss them in the class.  

4. ICOT (Independent Construction of the Text)
a) The teacher has prepared a quiz wrapped in 

the digital platform through Wordwall. The quiz 
contains the materials they have learnt previously 
related to the descriptive text of Javanese houses.

b) The students do the quiz independently as the 
assessment of learning.

c) The students gain the result of the quiz.
c. Post-Activities

1. The students reflect on the learning process; how 
they feel on the lesson they learnt, how proud they 
are with the local culture.
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2. The students receive feedback from the teacher on 
their learning progress and outcomes.

3. The students are informed about what they will 
learnnext.

4. The teacher closes the class.

C. Further Discussion
The implementation of the integration of local culture 

into ELT is not limited only by using one learning model. The 
more varied the model used, the more chances to explore 
the local content into ELT. This also can be implemented into 
other integrated skills such as listening-speaking, reading-
writing, writing-presenting with other genres to be exposed 
such as recount, narrative, procedure, report, etc (Hasbi et 
al., 2025). The discourse on mitoni ceremony (the prenatal 
blessing ceremony on the 7th month pregnancy in Javanese 
tradition), for example, it can be used to teach recount 
text with the series of events deployed. The students can 
be prompted to write and present it in English using blog. 
The use of technology also can make this strategy attract 
the students’ interest and engagement in the class (Hasbi 
et al., 2024; Madkur et al., 2021). The students can view 
a picture or video to make it more alive, create a text and 
afterwards present it with the help of technology to stir the 
sense of pride of the local culture. 

While the integration of local culture into ELT 
pedagogically sounds great, it may face practical barriers, 
especially the teacher preparedness as the agents of 
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cultural promotion to their students with its cultural 
complexity and also the lack of local content-based teaching 
materials (Kaltsum et al., 2021; Munandar & Newton, 2021; 
Parlindungan et al., 2018). The teachers, however, can 
also vary the learning discourse with the foreign culture 
sometimes to open the student’s global insight by putting 
their critical thought through comparing and contrasting 
between local and Western culture, for instance (Hasbi, 
2025). Teaching English as a foreign language in Indonesia 
without leaving the students’ local culture and identity is 
a must to preserve our local culture. One of the ways is by 
promoting it to the younger generations into the classroom. 
Thus, they can appreciate their own local culture and 
promote it to the global in the future.
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