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CHAPTER 22
Teaching English for Management Studies

Restu Arini
Universitas Mercu Buana Yogyakarta

arini@mercubuana-yogya.ac.id

1. INTRODUCTION

The rapid globalization of business and the increasing use of English
as the lingua franca of management have positioned FEnglish for
Management Studies as a crucial branch of English for Specific
Purposes (ESP) in higher education. Management students are no
longer expected to master general English only, but to develop
discipline-specific ~ communicative ~ competence  required  for
professional tasks such as business presentations, meetings,
negotiations, report writing, and intercultural communication. Recent
ESP research emphasizes that effecive English mstruction for
management programs must be grounded 1n needs analysis and aligned
with real academic and workplace demands faced by future managers
(Hutchinson & Waters, 1987; Dudley-Evans & St John, 1998;
‘Wulandari, 2023).

Although its significance continues to rise, the teaching of English
for Management Studies still faces considerable challenges. Several
studies report a mismatch between course content and students’ actual
academic and professional needs where instruction remains overly
focused on General English rather than management-specific language
use (Syamsinar & Yusuf, 2020; Nuraeningsih, 2021). In addition, ESP
mstructors often encounter difficulties related to hmited authentic
materials, insufficient integration of management content, and a lack of
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pedagogical training specifically designed for ESP contexts. These issues
frequently result in low student engagement and limited transfer of
language skills to real management situations.

A deeper examination of instructional design for English for
Management Studies 1s essential. A well-structured ESP course that
Integrates management content, communicative tasks, targeted
vocabulary, and relevant language skills can significantly enhance
students’ academic performance and professional readiness. Therefore,
this chapter emphasizes the importance of systematically designing
English mnstruction for management students by considering course
objectives, teaching methods, materials, and assessment that reflect both
disciplinary knowledge and communicative competence. Such an
approach 1s expected to bridge the gap between language learning and
the practical needs of management education in a global context.

2. INSTRUCTIONAL DESIGN

The instructional design of English for Management Studies 1s
developed to address the specific academic and professional
communication needs of management students. As a branch of ESP,
this course integrates language learning with management-related
content and practices. The design follows a learner-centered and
outcomes-based approach ensuring that students acquire both linguistic
competence and practical communication skills relevant to
management contexts within a one-semester course.

2.1 Course Objective and Content

The primary learning objective of this course 1s to enable
management students to use English effectively for academic and
professional communication as well as introduce them to leadership,
problem-solving, critical thinking through integrated skills in business
and management-related contexts. By the end of the course, students
are expected to be able to:

e Demonstrate an understanding on fundamental concepts of
management and business communication and apply them in
management-related contexts.
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e Analyze management texts and produce professional written
documents, including emails, reports, and proposals, using
appropriate vocabulary and grammar.

e Participate effectively in discussions and deliver structured business
presentations using professional English.

To achieve these learning outcomes, the course is structured
around the following recommended topics:
¢ Introduction to Management and Business Communication
e (Career Planning and Personal Branding
e Digital Job Search: CVs, LinkedIn & Online Etiquette
e Public Speaking and Professional Communication
e Company Overview: Profiles & Organizational Structure
e Workplace Communication: HR & Customer Interaction
e Business Writing: Emails, Reports & Proposals
e Business Presentations on some topics: Marketing Mix, Product

Development and Packaging etc

Each major topic may be allocated one to two meetings depending
on complexity and skill integration. For example, introductory topics
may require one meeting, while presentation or business writing topics
need to be discussed in multiple meetings due to their practical and
performance-based nature.

The selection and sequencing of topics are based on their relevance
to management studies, frequency of use in real professional settings,
and their potential to integrate multiple language skills. Optional topics
such as entrepreneurship, intercultural business communication, or
digital business communication may be included depending on
mstitutional goals and student needs.

2.2 Teaching Method

The teaching of English for Management Studies requires
pedagogical approaches that go beyond the mastery of grammatical
structures and focus on the functional use of language in professional
and academic contexts. Since management students are expected to
communicate effectively in meetings, presentations, negotiations, and
written business communication, therefore, a combination of
Communicative Language Teaching (CLT), Task-Based Language
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Teaching (TBLT), and Content-Based Instruction (CBI) is particularly
appropriate. These approaches can be further enhanced through
blended learning strategies to support flexible and autonomous
learning.

CLT focuses on developing learners’ communicative competence,
grammatical, sociolinguistic, discourse, and strategic by treating
language as a tool for meaningful interaction (Canale & Swain, 1980;
Richards & Rodgers, 2014). In English for Management Studies, CL'T
supports learner-centered and authentic activities such as meetings,
negotiations, discussions, and presentations that reflect real workplace
communication. TBLT, meanwhile, organizes learning around
meaningful tasks that mirror real-life professional activities (Ellis, 2003;
Nunan, 2004). Through tasks like case studies, business proposals, and
problem-solving projects, students use English purposefully while
developing communication skills alongside critical thinking, teamwork,
and decision-making abilities.

Further, CBI integrates language learning with subject matter
allowing students to develop English through engagement with
meaningful academic content (Brinton, Snow, & Wesche, 2003). In this
case, CBI uses management topics such as leadership, organizational
behaviour, marketing, and HR as the context for language learning while
English serves as the medium for learning disciplinary knowledge while
supporting motivation, field-specific vocabulary, and academic
communication skills (Snow & Brinton, 2017).

2.3 Activity Types

ESP learning activities should vary to support different topics, skills,
and learning goals. Common methods include discussions, role plays,
simulations, case studies, presentations, and project-based tasks that
reflect authentic management contexts. For example, meetings and
negotiations are effectively taught through role play and simulations to
facilitate students to practice professional language functions such as
proposing ideas, negotiating, clarifying, and decision-making within
realistic scenarios. A balanced combination of individual, pair, and
group activities promotes both fluency and accuracy by encouraging
reflection, interaction, and meaningful communication (Ellis, 2003).
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Integrating diverse activity types also addresses varied learning styles and
enhances engagement through multiple cognitive and interactional
processes (Nunan, 2004).

2.4 Materials and Media

Materials for English for Management Studies can be delivered in
both printed and digital formats to support diverse learning contexts and
mstructional goals. Printed resources such as textbooks, lecturer-
developed modules, authentic business texts, journal articles, company
profiles, reports, and professional emails provide structured mput and
stable references for systematic language and content development.
Meanwhile, digital materials that include e-texts, slides, instructional
videos, podcasts, and LMS-based resources offer multimodal input that
enhances engagement, comprehension, and retention, especially for
complex management concepts (Mayer, 2009). Further, the main
principle in material selection 1s authenticity so that real-world business
documents are recommended as they help learners engage with
professional discourse, discipline-specific vocabulary, and target
workplace communication (Hutchinson & Waters, 1987; Dudley-Evans
& St John, 1998). It is also suggested to combine printed and digital
materials enables instructors to balance depth, flexibility, and varied
learner preferences while promoting both linguistic competence and
pragmatic professional awareness.

2.5 Vocabulary and Grammar Building

Vocabulary instruction in this ESP branch focuses on management
and business-related lexical clusters, such as marketing terms, human
resource vocabulary, finance-related expressions, and functional
language for meetings and presentations. Vocabulary is introduced
contextually through texts, discussions, and tasks rather than isolated
memorization (Hasbi et al., 2025a). For example, in a marketing topic,
students may encounter terms like “market segmentation,” “brand
positioning,” “target audience,” “unique selling proposition (USP),” and
“product hifecycle” within a case study.
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Grammar instruction targets functional grammar needed for
professional communication, including verb tenses for reporting, modal
verbs for suggestions and obligations, passive voice for formal reports,
and sentence structures for presentations and written communication.
Vocabulary and grammar development can be reinforced through
recycling, task repetition, guided practice, and reflective feedback.

For example, in writing a product description, students may practice
the present simple tense to describe features (“ 7he smartphone features
a high-resolution camera and long-lasting battery’), the passive voice for
emphasizing functions or production processes (“The device is
equipped with the latest security software”), and modal verbs to suggest
use or highlight benefits (“Users should mstall the app for optimal
performance”). The grammatical structures applied in realistic product
descriptions facilitate learners develop functional accuracy while using
professional language relevant to marketing and management contexts.

2.6 Targeted Language Skills

Language teaching in English for Management Studies strongly
recommends integrating skills rather than teaching them 1in 1solation. By
combining productive skills (speaking and writing) with receptive skills
(listening and reading) through task-based and authentic activities,
students develop the ability to use English effectively in real-world
management contexts, making learning meaningful, practical, and
professionally relevant (Dudley-Evans & St John, 1998; Nunan, 2004).

For example, when working with a “company profile’ topic,
students can engage in activities that simultaneously develop multiple
skills. They may analyze a company’s profile or annual report (reading)
to understand its structure, products, and services, while pay attention
to a recorded presentation or watch a video about the same company
(listening) to practice comprehension of professional spoken English.
Students then summarize or write a short report (writing), reinforcing
grammar and vocabulary in context. Finally, they can present the
company profile orally to the class or in small groups (speaking),
practicing public speaking, summarization, and professional vocabulary.

How all four skills are applied in integrated tasks is summarized in
Table 1.
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Table 1. Integrated Skills Activities in English for Management
Studies

Skill Sample Activities Purpose / Focus
Listen to a recorded
Listen; presentation or watch a | Improve comprehension of
Istening . . - L .
(recepti &e) video of a company profile | professional spoken English
ceplivi . : . .
I or a business video about | and extract main points
the company
- Practice professional
) Present a company profile . .
Speaking . vocabulary, public speaking,
> to the class or in a small .
(productive) and summarizing key
rou . .
sroup information
Build vocabulary, understand
Readi Read a company profile | organizational structure,
eadin, .
( t'g ) document, annual report, | products/services, and
receptive . . . .
I or website content prepare for discussion or
presentation
. Reinforce  grammar  and
. Write a short summary or .
Writing vocabulary, organize
. report about the company | . . . . .
(productive) il information logically, practice
rofile . I
P formal business writing

2.7 Assessment and Evaluation

Assessment in this course should be conducted continuously and
systematically through formative and summative methods (Table 2).
Formative assessment 1s carried out throughout the semester to provide
ongoing feedback; it includes participation, quizzes, assignments, peer
evaluation, and performance-based tasks conducted throughout the
semester. Summative assessment evaluates overall achievement at key
points which commonly 1s administered two to three times, such as a
mid-term test, final test, and final project or presentation.

Assessment  criteria  should evaluate language accuracy,
communicative effectiveness, content relevance, and professional
performance.

Teaching English For Specific Purposes | 253



Table 2. Formative vs Summative Assessment for Management

Studies
Aspect Formative Assessment Summative Assessment
Monitor ongoing learning Evaluate overall
Purpose and provide feedback for achievement and learning
Improvement outcomes
Individual progress, skill Mastery of learning
Focus development, objectives, final
comprehension performance
.. 2-3 times (mid-term test,
Frequency | Continuous, throughout the N .
L final test, final
/ Timing semester . .
project/presentation)
F / Participation, quizzes, Written tests, final reports,
orms . . . R
Activiti assignments, peer evaluation, | oral presentations, final
ctivities . .
role-plays, presentations projects
Language accuracy, Language accuracy,
communicative effectiveness, | communicative
Aspect to content relevance, teamwork, | effectiveness, content
Assess professional behavior mastery, professional
(Dudley-Evans & St John, performance (Dudley-
1998) Evans & St John, 1998)
. . Summative, usually at the
Immediate, constructive,
Feedback . . end of a module or course,
guides learning - .
iforms final grade

Source: Dudley-Evans & St John (1998); Nunan (2004), Brown (2004);
Hutchinson & Waters (1987)

Evaluation of Learning in English for Management Studies
Evaluation in this course aims to assess the effectiveness of teaching,

learning activities, and course design to ensure continuous
improvement. Unlike assessment which focuses on mdividual student
performance, evaluation 1s course-centered (Dudley-Evans & St John,
1998; Hasbi et al., 2026; Nunan, 2004). Here, the evaluation focuses
on improving the overall effectiveness of teaching and course design that
includes instructor reflection on teaching methods and activities,
student feedback on learning experiences, and review of course
materials and curriculum relevance to professional needs. This process

should be systematic and continuous to ensure that instructional
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strategies and content remain aligned with students’ academic and

workplace communication requirements.

3. FURTHER DISCUSSION

English for Management Studies has developed a clearer approach
to teaching over time. However, some debates remain within ESP
scholarship. One central issue concerns the balance between language
mstruction and content instruction. While Content-Based Instruction
(CBI) enriches contextual learning and increases authenticity, critics
argue that excessive emphasis on management content may reduce
systematic language focus, potentially weakening grammatical accuracy
and linguistic development (Brinton, Snow, & Wesche, 2003; Richards
& Rodgers, 2014). Conversely, courses that prioritize linguistic forms
without sufficient disciplinary integration risk failing to prepare students
for real professional communication. Studies on ESP implementation
in higher education have also highlighted practical challenges, including
msufficient instructor training, limited authentic materials, and
misalignment of course content with professional needs, which affect
the effectiveness of language and content integration (Suri &
Bawamenewi, 2025; Indrapuri, Mahdum, Azhar, & Erni, 2025).

Another important consideration involves the growing role of digital
communication and global business interaction. With the expansion of
remote work, virtual meetings, and intercultural collaboration (Hasbi et
al., 2025b), English instruction for management students must
increasingly incorporate digital literacy, intercultural communicative
competence, and multimodal communication skills. Scholars argue that
ESP  programs should move beyond traditional business
correspondence and face-to-face presentations to include virtual
presentations, email pragmatics, cross-cultural negotiation strategies,
and online professional identity management (Dudley-Evans & St John,
1998; Snow & Brinton, 2017). In conclusion, English for Management

Studies should adopt a flexible, needs-based, and technology-integrated
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approach to remain aligned with the evolving demands of global

management practice.
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